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ABSTRACT 

The booklet is part of a grade 10-12 social studies 
series produced for bilingual education. The series consists of six 
major thematic modules, with four to five booklets in each. The 
interdisciplinary modules are based on major ideas and designed to 
help students understand some major human problems and make sound, 
responsive decisions to improve their own and others' lives in the 
global society, students are taught to: (1) comprehend and analyze 
the issue and synthesize their understanding of it: (2) effectively 
interpret the topic and clarify their values; and k3) participate in 
activities stressing development of critical reading and expository 
writing skills and use and interpretation of illustrations, graphs, 
and charts. Each booklet is published with Spanish and English on 
facing pages. A "student edition" (not included here) and the 
"teacher's edition" are identical, except for occasional marginal 
notes in the latter. This booklet focuses on social institutions in 
education, government, and the economy, case study topics includes 
the mental and emotional stresses of a Puerto Rican girl transferring 
from parochial to public school; the perspectives of four types of 
government decision-making (elite, bureaucratic, coalitional, and 
participant); and the economics of starting a business, including 
production, distribution, and consumption and the need for formal 
organization for efficiency. A glossary and a resource list are 
included. (MSE) 
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Introduccion 

El siguiente libro forma parte de una seric de cursos de es- 
tudios sociales para clases bilingues. Esta serie, apropiada para 
grados 10-12, fuc dcsarrollada por el Centre Nacional dc Ma- 
tcrialcs Multilingues y Multiculturalcs. Consiste en seis modu- 
lus tcmaticos principales de tres a scis libros cada uno. 

totalidad dc la serie de estudios sociales se apoya en 
una cstructura dc ideas principales que provienen de varias 
fuentcs y que tiencn cl proposito dc ayudar a los cstudiantcs 
a cntcndcr algunos dc los grandcs problcmas humanos. La 
prcscntacion dc estos conceptos y temas esta discnado para 
incrcmentar la capacidad dc cada cstudiante dc tomar decisio- 
nes responsablcs y scnsatas para mcjorar su propia vida y las 
ajcnas cn la socicdad global que le rodea. Estos conceptos y 
tcmas tiencn su origen cn campos dc estudio tales como la 
antropologia, ccologia, cconomi'a, folklore, geografia, histo- 
ria, cicncia politica, psicologia y sociologi'a. 

Kl programa en si cs intcrdisciplinario y ticnc objetivos 
cognoscitivos y afcctivos, adcnias dc incrcmentar la habilidad 
dc ap render. Como primer paso, los cstudiantcs tiencn que 
coniprcndcr y analizar cl problcma, sintetizando dcspucs cl 
cntcndimicnto dc cUo. Scgundo, lo intcri)rctan afcctivamcntc 
y clarificuii sus viilorcs cn cuanto al tenia. Tcrccro, cada cstu- 
diante participa cn las actividades y excursioncs que son disc- 
nadas para dcsarrollar la habilidad dc leer criticamcntc, escri- 
bir claramcntc y usar c intcrprctar las ilustracioncs, figu- 
ras y graficiis. 

El proposito general del programa do estudios sociales del 
Ccntro cs prcparar a los cstudiantcs a ser ciudadanos respon- 
sablcs, para que sc gradiicn dc la cscucla secundaria con un 
cxmccpto positivo dc si' mismos, una actitud positiva hacia 
sus hcrcncias etnicas y sus ambicntes multiculturalcs y con 
la capacidad y cl critcrio necesarios para enfrcntarse a los 
problcmas dc nucstra socicdad global. 
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Introduccion al libro 2 



Este libro del modulo de Cultura y organizacion social 
enfoca las instituciones sociales que pertenecen a los campos 
de ensenanza, gobiemo y economfa. En el primer ensayo, una 
muchacha puertorriquena lucha con las presiones mentales y 
emocionalcs de tener que trasladarse de una escuela parro- 
quial a una escuela publica. En el segundo ensayo, cuatro 
personas diferentes representan las cuatro mancras de tomar 
decisiones gubcrnamen tales— elite, burocratico, coalicionista 
y participante— y presentan sus ideas sobre cl funcionamiento 
del gobiemo. En el tercer ensayo, una cstudiante encuentra 
problcmas en el empczar un negocio y a la vez aprende los 
procesos economicos basicos de la produccion, distribucion y 
consumo. Aprende tambien la necesidad de una organizacion 
formal para el funcionamiento eficiente de cualquier sistema 
economico. El cstudiante cxamina las instituciones sociales 
analizandolas dc diferentes perspectivas y luego formula con- 
ceptos cognoscitivos y afcctivos por medio de las actividades 
y excursioncs al final de cada ensayo • 

Un glosario que define terminos esta al final dc cada libro 
para ayudar a los cstudiantcs a comprender los conceptos. 

Hay materialcs que vicnen por separado para el uso del 
profesorado cn la cvaluacion del progreso dc los cstudiantcs 
cn alcanzar las metas y los objetivos. 



Introduction 



The following booklet is part of the grades 10-12 social 
studies series for bilingual classes produced by the National 
Multilingual Multicultural Materials Development Center. 
This series is made up of ?ix major thematic modules, with 
three to six booklets in each module. 

The whole social studies series is based on a framework of 
major ideas introduced from a wide variety of sources in 
order to aid students in conceptualizing some of the major 
problems of humanity. The exposure to these critical con- 
cepts and issues is designed to facilitate each student's ability 
to make sound, responsible decisions to act on to improve his 
or her own l- e and the lives of others in the surrounding 
global society. These concepts and issues come from fields 
of study such as anthropology, ecology, economics, folklore, 
geography, history, political science, psychology, and sociol- 
ogy- 

The whole program is an interdisciplinary one which aims 
to develop cognitive and affective aspects as well as learning 
skills. First, the students comprehend and analyze the issue, 
and then synthesize their understanding of the problem. 
Second, they affectively interpret the topic and clarify their 
values on the issue. Third, each student is presented with 
activities and excursions which stress the development of 
critical reading and writing skills, and the interpretation and 
use of illustrations, graphs, and charts. 

The overall aim of the Center's social studies program is 
to prepare students to become responsible citizens, gradua- 
ting from high school with a positive self-concept, a positive 
attitude concerning their own ethnic background and sur- 
rounding multicultural environment, and with a strong 
critical ability to cope with and improve our global society. ^ 
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Introduction to Booklet 2 



This booklet in the Cultural and Social Organization 
module focuses on social institutions in education, govern- 
ment, and the economy. In the first case study, a Puerto 
Rican girl is faced with the mental and emotional pressures of 
having to transfer from a parochial to a public school. In the 
second case study, four different people represent the four 
different types of government decision making-elite, bu- 
reaucratic, coa'itional, and participant-and present their 
views on how government operates. In the third case study, a 
schoolgirl confronts the problems of starting a business and 
learns the basic economic processes of production, distri- 
bution, and consumption, along with the need for formal 
organization of any economic system to make it efficient. 
The student examines the social institutions, analyzing them 
from different perspectives, and then cognitively and affec- 
tively conceptualizes them through the activities and excur- 
sions at the end of each case study. 

A glossary defining terms appears at the end of each 
booklet to help students understand concepts. 

Separate test instruments are available for use by teaching 
personnel to assess achievement of goals and object "vcs by 
students. 



Objetivos 



Al terminar este libro cl estudiantc podra oralmente o por escritOi en ingles o en espanol: 
COGNOSCITIVO 

Identificar varias instituciones socialcs. 



Conocimiento 
Comprcnsion 

Interpretacion 

Clasificacion 

Analisis 

Smtesis* 

FAaluacion* 

AIECTIVO 

Reccptividad 

V'aluacion 

Analisis 

(ieneralizacion 



Describir como cada una de estas instituciones distribuye sus recursosi toma decisioncs y corrige 
err ores. 

Interprctar como los cambios tecnologicos ban afectado estas instituciones. 

Clasificar estas instituciones sociales segun su nivel dc adaptacion al cambio. 

Analizar como inculcan estas instituciones sociales los valorcs sociales para controlar la conducta 
dc los miembros de la sociedad. 

DcsarroUar los procedimientos y el critcrio para examinar como las instituciones sociales ban 
podido adaptarse a los cambios y seguir transmitiendo los valores sociales. 

Usando cl critcrio ya dcsarroUado, juzgar la eficacia de diferentes instituciones sociales en adap- 
tarse al cambio y transmitir los valorcs sociales. 



Darse cuenta de que hay mas de un punto de vista en cuanto a cada institucion social. 

Kxaminar los diferentes puntos de vista en cuanto a cada institucion social y juzgar su impor- 
tancia relativa. 

Kxaminar las diferencias cnirc los puntos de visla en cuanto a las instituciones sociales y decidir 
cual esta mas de acuerdo con su propio punto dc vista. 

Juzgar los diferentes puntos de vista de las instituciones sociales y decidir cuales estan de acuerdo 
con su propio punto de vista. 



*()hjctivos c ognoscitivos de nivcl mas alto que los maestros pueden usar a su opcion para ampliar las actividades y excur- 
siones. 
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Objectives 



At the completion of this booklet the student will be able, orally or in writing, in English or in Spanish to: 
COGNITIVE 

Identify various social institutions. 



Knowledge 
Comprehension 

Interpretation 

Classification 

Analysis 

Synthesis* 

Evaluation* 

AFFECTIVE 

Receptivity 

Valuation 

Analysis 

Generalization 



Describe how each of tliese institutions distributes resources, makes decisions, and corrects 
mistakes. 

Interpret how these institutions have been affected by changes in technology. 

Classify these socieil institutions according to how they have and have not adapted to change. 

Analyze how these social institutions transmit social values to control the behavior of members 
of society. 

Develop procedures and criteria to test how different social institutions have adapted to change 
and continued to transmit social values. 

Use previously developed criteria to judge the effectiveness of different social institutions in 
adapting to change and transmitting social values. 



Be aware of more than one view concerning each social institution. 

Examine the different views concerning each social institution and be willing to judge the 
importance of each. 

Examine the differences between the views of the social institutions and decide upon the view 
with which he or she is in most agreement. 

Judge the differences between the views of the social institutions and decide upon the view with 
which he or she is in most agreement. 



♦Optional high level cognitive objectives which teachers can use beyond activities and excursions. 
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Puntos principales: 

1. La familia es la institucidn fundamental que trans- 
mite los valores de una sociedad; sin embargo, mien- 
tras mas complej'a la sociedad, mis tiene la familia 
que contar con otras instituciones educativas para 
transmitir sus valores. 

2. Las escuelas son instituciones educativas que sirven 
a la sociedad en el proceso de socializacion de losjd- 
venes. 



3, Las escuelas tiencn que adaptarse con forme a las 
nuevas exigencias de una sociedad pluralista. 



MARIA LUISA VA A LA SECUNDARIA 



La familia Rojas se traslado de New Jersey a California en busca de 
un clima como el de Puerto Rico y para ganar mas dinero para mantener a 
la familia. Todos los miembros de la familia extendida mantienen vivos el 
idioma y las tradiciones de la cultura. Cuando Man'a Luisa Rojas, la 
protagonista del cuento, llego a la edad de asistir a la escuela, sus padres 
escogieron una escuela parroquial que ellos creyeron que mantendn'a las 
creencias y los valores de la familia, ademas de ensenarle lo que ellos no 
podi'an. 

Los padres dc Maria Luisa consideran que los ocho anos que ella ha 
asistido a la escuela parroquial son un buen refuerzo de los valores y las 
creencias dc la familia y que sirven para prepararla para la adolescencia. 
Cuando Man'a Luisa esta por terminar la primera fase de su educacion, 
sus padres hablan con clla sobre los beneficios de la secundaria publica. 
Juntos dcciden que Man'a Luisa debe asistir a una escuela publica. 

Al adcntrarse en esta nueva experiencia, tanto los padres como la hija 
obscrvan unas difercncias cntre las escuelas publicas y las parroquialcs. 
Vcn muchas diferentes clases que ella puede tomar y muchas actividadcs 
adicionalcs en las cualcs pucde participar, y vcn una bucna variedad social 
y etnica. Sc dan cuenta dc que los cstudiantes y la comunidad participan 
cn los concilios y otras actividades que rcflcjan los cambios actualcs cn las 
escuelas. 

Al comcn/ar el cuento, vcmos que Man'a Luisa esta expcrinicntando la 
scnsacion dc ambivalencia el primer dia dc asistir a la escuela secun- 
daria. 

***** 
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MARIA LUISA GOES TO HIGH SCHOOL 



The Rojas family moved to California from New Jersey in search of a 
climate similar to that of Puerto Rico and to earn more money to provide 
for the family. Among all extended family members, the language and 
traditions of the culture are kept alive. When Maria Luisa Rojas, the 
protagonist in the story, reached school age, her parents chose a parochial 
school which they felt would strengthen the family's beliefs and values, in 
addition to teaching those things which the family could not. 

Her parents see the eight years Maria Luisa spent in parochial school as 
a positive strengthening of the family's beliefs and values, and as prepar- 
duon for her adolescence. As Maria Luisa is about to complete the first 
phase of her schooling, her parents talk to her about the benefits of a 
public high school education. Together, they decide that Maria Luisa 
should go to a public school. 

As they get involved in this new experience, both parents and daugh- 
ter observe some differences between parochial and public schools. They 
sec many different kinds of classes and extracurricular activities which are 
now open to Maria Luisa, and they see a good social and ethnic mix. 
They become aware of student and community participation on advisory 
councils and in other activities which reflect changes taking place in the 
school. 

As the story begins, Maria Luisa is experiencing feelings of ambiva- 
lence about her first day of high school. 

***** 



Major Points: 

/. The family Is the basic Institution that transmits val- 
ues in a society; however, as society becomes more 
complex, the family relies more on other educational 
Infrtltutions to transmit values. 

2, Schools are educational institutions vi^hlch societies 
use as vehicles for the socialization process of young 
people. 

J. Schools need to continually adapt themselves to serve 
the ever-changing needs of a pluralistic society. 
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Sugerencias: 

Explique a los estudiantes que la exaltacidn, curios'tdad, 
ansiedad y aprensidn son algunas de las sensaciones 
que muchas personas experimentan antes de comenzar 
una actividad nueva. 

Puede discutir con los estudiantes lo que elloscreen que 
son las causas de esas sensaciones. (La idea de una 
aventura nueva puedc estimular. La posibilidad de 
aprender algo nuevo puede inspirar curiosidad. El miedo 
de no tener ixito puede crear ansiedad. La posibilidad de 
set rechazado puede causar aprensidn.) 



Muria Luisa sc desperto de repente y miro el reloj al lado de su cama, 
FaltLban diez minutos para las seis. El depertador no habia sonado toda- 
via y ella lo apago. ^Que fue lo que habia sonado? Sc desperto tan subita- 
mente que los suenos se habian desaparecido de su mente. Ahora comenzo 
a tener una sensacion desagradable que pasaba por todo el cuerpo, come 
cuando era nina y tenia miedo de la oscuridad. tQue dia era? 

Entonccs se acordo. I Hoy era el primer dia de cscucla! Maria Luisa 
comenzo a scntir nausea. Descanso la cabcza en la almohada y respiro pro- 
fundamcnte. Scntia los latidos fuertes del corazon y se preguntaba si iba a 
rcventar. Casi sc le habia olvidado la sensacion rara de scntirse con miedo 
y animo a la vcz. Sc scntia asi cadu vez que iba a comenzar una nueva 
cxpericncia. Y hoy por cicrto iba a scr una nueva expericncia muy espe- 
cial. 

Habu side un ano inolvidablc para Maria Luisa Rojas y apcnas era el 
nucvc dc scpticmbrc. Lc era dificil crcer que tantas cosas habian pasado 
cn solamentc los ultimos seis mcses. 

Todo comenzo cn la primavera, despucs dc cumplir catorcc anos. Casi 
toda la familia Rojas sc rcunio para una gran celebracion familiar. Ademas 
dc los padres dc Maria Luisa, cstaban los tios, los primos y hasta los 
abuclos niaternos. A Maria Luisa no lc importaba ser hija unica, especial- 
mente cuando cstaba Teresa, su prima y amiga favorita. Solo Ucgaron unos 
vcintc familiarcs a la fiesta porquc algunos tenian que trabajar en cl 
ncgocio familiar, un rcstaurante Uamado "El Sabor de Puerto Rico.'* 

A Maria Luisa lc cncantaba cuando toda la familia cstaba junta. En 
primer lugar lc gustaba escu'har todos los cucntos de la vida de Puerto 
Rico, "alia cn la isla'' como dccian todos. Sus propias memorias dc Puerto 
Rico cran muy vagas. I labia estado alli solamentc una vez, cuando tenia 
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Maria Luisa awoke suddenly and looked at the clock beside her bed. It 
was ten minutes to six. The alarm had not yet soundedi so she turned it 
off. What was it she had been dreaming? Her sudden awakening had 
pushed all thoughts of dreams and sleep from her mind. Now an un- 
easiness began to seep through her body, like when she was a little girl 
afraid of the dark. What was today? 

Then she remembered. Today was the first day of school! Maria 
Luisa felt a slight case of nausea coming on. She let her head fall back on 
the pillow and took several deep breaths. She could feel her heart beating 
hard and wondered if it might burst. Maria Luisa had almost forgotten 
that strange mixture of feeling both scared and excited at the same time. 
She felt that way each time she was about to start a new experience* And 
today was definitely going to be a special new experience. 

This had been quite a year for Maria Luisa Rojeis, and it was only 
the ninth of September. It was difficult for her to believe that so much 
had happened in just the last six months. 

It had all started last spring, right after her fourteenth birthday. 
Most of the Rojas clan had gotten together for a big family celebration. 
Besides Maria Luisa*s parents, there were her aunts and uncles and cousins 
and even her maternal grandparents. Maria Luisa was hardly concerned 
that she was an only child, especially when her cousin and best friend 
Teresa was there. There were only about twenty family members gathered 
at her party because some of them had to work in the family business, a 
restaurant named **A Taste of Puerto Rico.** 

Maria Luisa loved it when they all got together. First of all, she liked 
to hear the many talcs of life **back home'* in Puerto Rico. Her own 
memories of Puerto Rico were quite hazy. She had visited there just 
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Suggestions: 

Explain to your students that excitement, curiosity, anx- 
iety, and apprehension are some of the feelings many 
people have when they are about to engage in a new ex- 
perience. 

You may discuss with the students what they think are 
the causes of these feelings. (The idea of a new adven- 
ture may be exciting. Something new to be learned may 
cau^ curiosity. Fear of not doing well may create anx- 
iety. Insecure feelings about acceptance by others may 
cause apprehension J 



ERIC 



Notas: 

Recuerdos de nuestras experiencias de niffez pueden 
volver a menudo. Pueden ser vagas o claras segun la 
importancia de la experiencia y nuestra propia imagina- 
cidn. 

El abuelo paterno habfa transmitido muchas tradiciones 
familiares y ahora les toca a otros miembros de la 
f am ilia tal responsabilidad. 

Ademds de la famHia, grupos de personas de herencias 
similiares ayjdan a roforzar las tradiciones y los valores 
culturales. 
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cinco anos. Habia sido maravilloso. Ella sc acordaba del cielo azul y de la 
brisa templada en su cara cuando jugaba en la finca de su abuelo paterno, 
que estaba en las afueras de Ponce. Se acordaba que com':* por las colinas 
verdes, subi'a los cocoteros y jugaba con los cerditos. IQue alegria! Pcro 
mas que nada se acordaba que su abuelo les contaba cuentos a ella y a los 
otros ninos. 

Eso fue hace casi dicz anos. Mientras tanto el abuelo habia muerto y la 
familia nunca rcgreso a la isla. Decian que Puerto Rico habia cambiado y 
que muchos pueblos pequenos ahora ' ran ciudades. Ella esperaba que no 
hubiera perdido su bellez:i. 

La otra cosa que le gustaba a Maria Luisa en las reuniones familiares 
era la variedad de comida. Todavia la comida puertorriquena era su 
favorila. Tal vez por eso su familia decidio abrir un restaurante en Cali- 
fornia. Siempre Ic sorprendia a Maria Luisa que tan pocas personas sabian 
algo de los platos tipicos de Puerto Rico. tPor que pensaban todos que si 
alguicn hablaba espanol, comia comida mexicana? Claro, ella no tenia 
nada en contra de la comida mexicana, pero ni siquiera habia oido hablar 
de una tortilla mexicana hasta trasladarse de New Jersey a California. Para 
los puertorriquenos, una tortilla era un platillo con huevos revucltos. 

Man'a Luisa nacio en Newark, New Jersey, donde vivia la mayor parte 
do su familia desde que llego a los Estados Unidos de Puerto Rico. En 
Newark habi'a mucha gente puertorriquena y fue posible para los Rojas 
manlcncr gran parte de su cullura. De hecho, Man'a Luisa habia oi'do que 
habia mas puertorriquenos en Newark y en la ciudad de New York que en 
San Juan, la capital de Puerto Rico. 



once, when she was five years old. It had been wonderful. She remem- 
bered the blue skies and the warm air blowing in her face as she played on 
her paternal grandfather's farm on the outskirts of Ponce. She remem- 
bered running up and down rolling green hills, climbing coconut trees, and 
playing with the baby pigs. What fun! But mostly she remembered the 
stories her grandfather told her and the other children. 

That was nearly ten years ago. Her grandfather had died in the mean- 
time and the family had never returned to the island. She heard that 
Puerto Rico had changed and that many of the small towns were now 
cities. She hoped that it had not lost its beauty. 

The other thing that Maria Luisa liked about family reunions was the 
wonderful array of foods. She still liked Puerto Rican food best. Maybe 
that was why her family had decided to open a restaurant in California. 
It always suiprised Maria Luisa that so few people knew anything about 
Puerto Rican food. Why was it that everybody thought that if you spoke 
Spanish you ate Mexican food? Not that she had anything against Mexican 
food, but she had never even heard of a Mexican tortilla until moving 
from New Jersey to California. To Puerto Ricans, a tortilla meant an egg 
omelette. 

Maria Luisa was born in Newark, New Jersey, where most of her 
family had lived since coming to the United States from Puerto Rico. In 
Newark there were many other Puerto Ricans, so the Rojas family had 
been able to maintain much of their culture. In fact, Maria Luisa had once 
heard somewhere that there were more Puerto Ricans living in Newark 
and New York City than there were in San Juan, the capital of Puerto 
Rico. 



Notes: 

Memories of childhood experiences may frequently 
come to us. They may be hazy or vivid, depending on 
the importance of the experience and our own imagina- 
tion. 

The grandfather had passed on many family traditions 
and now other family members have that responsibility. 

Along with the family, clusters of people with similar 
backgrounds help reinforce cultural traditions and 
values. 
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Sugerencias: 

Explique que ademas de una herencia cultural las fami- 
lijs ofrecen otros apoyos para sus hijos, Cuando las con- 
dicior)es sociales no permiten que las familias ganen lo 
suficiente para vivir, puede ser necesario emigrar en 
busca de mejores oportunidades. 

Puede pedir a los estudiantes que apunten cuanto^^ affos 
han vivido en su casa actual, el lugar de donde se ban 
trasladado y por qu4 la familia se trasladd. Las respuestas 
a cada pregunta se pueden apuntar en la pizarra para 
sacar el promedio para la clase en cuanto a los affos vivi- 
dos en una casa, las ciudades de donde vienen la mayo- 
ria de los estudiantes y las razones por mudarse o "emi- 
grar" a las casas donde viven ahora. 



Muchas veccs Maria Luisa habia oido a sus familiares hablar de las 
razoncs por haber venido a los Estados Unidos. Puerto Rico habia sufrido 
varias crisis economicas y como resultado, mucha gente se encontraba sin 
cmpleo y sin dincro. Sin embargo, su familia habia tenido mas suerte. En 
primer lugar, tenian la finca de su abuelo patemo. Los problemas econo- 
micos siempre eran peores en las ciudades grandes que en el campo. 
Ademas, muchos de sus otros familiares eran comerciantes. No era tan 
malo tener una tienda p'^nnena cn un pueblo pequeno, pero mucha 
gente no tenia dincro y los Rojas daban credito a su clientela. No tenian 
garaniia de poder cobrar esas cuentas, sin embargo la mayor parte de la 
gente pagaba, 

Entonces comenzo a circular el rumor que habia trabajo en los Esta- 
dos Unidos, en el continente. Algunas veces el padre de familia iba alli 
primero para establecerse, mandando traer a la familia despues. Otras 
veces la familia entera se iba. Pero el continente no era como Puerto Rico. 
Los islenos extranaban el sol y la lluvia tibia que ellos Uamaban "sol 
liquido.'* Muchos puertorriquenos se desilusionaban con la vida y el clima 
frio en el este. Cuando algunas personas oyeron que el oeste de los Esta- 
dos Unidos tenia un clima templado como Puerto Rico, decidieron que 
era mejor ir alia. Parte de la familia Rojas tuvo que emigrar otra vez, ahora 
para el oeste. 

Cuando tenia seis anos Maria Luisa se fue de Newark y se traslado con 
sus padres a California, donde la vida era mas agradable. "El Sabor de 
Puerto Rico" tenia cxito, y producia bucnos ingresos. Cuando Maria 
Luisa Ucgo a la edad de comenzar la escuela, sus padres la inscribie- 
ron cn una escuela parroquial y habia pasado ocho anos alli. 



Maria Luisa had often heard her relatives talk about why they had 
come to the United States, There had been several economic crises in 
Puerto Rico over the years, and as a result many people had no jobs or 
money. However, most of her family had been a little bit luckier. First, 
there was her paternal grandfather's farm. Economic crises were always 
more difficult in large cities than in the country. Besides, most of her 
other relatives had been shopkeepers. It wasn't too bad having a little 
store in a small town, except that many people couldn't pay cash, and the 
Rojas family extended credit to their clientele. They knew there was no 
guarantee they could collect these bills, but most people paid anyway. 

Then word got around that there were jobs in the United States, on 
the mainland. Sometimes the head of the house would go there first, 
establish himself, then send for the rest of his family. Other times the 
entire family would go. But the mainland was not like Puerto Rico, The 
islanders who went there missed the sun and the warm rain they called 
"liquid sunshine." Many Puerto Ricans became disillusioned with the 
lifestyles and the cold climate of the East Coast, Soon some people heard 
that the West Coast of the United States was warm like Puerto Rico. That 
must be the place to go! Part of the Rojas family had to emigrate once 
again, this time to the west. 

When she was six years old, Maria Luisa had left Newark and moved 
with her parents to California, where life was more to their liking. *'A 
Taste of Puerto Rico" was going well and brought them a good income. 
When Maria Luisa was old enough to start her formal education, her 
parents decidcil to put her in parochial school, and that was where she had 
been for the last eight years. 
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Suggestions: 

Explain that along with a cultural heritage, families pro- 
vide other support systems for then young. When social 
conditions prevent the family from earning an adequate 
livelihood, it may be necessary to migrate to where there 
appear to be better opportunities. 

You might want to ask students to write down how 
many years they have lived in their current house, where 
they moved from, and why their family moved. The an- 
swers for each question may be tallied on the blackboard 
to create a class average for years in a house, which cities 
most students come from, and reasons why most of their 
families moved, or ''migrated/' to their current homes. 



Sugerencias: 



iQu6 creen sus estudiantes que son los mdtodos usados 
por las escuelas para hacerlos conformarse a las leyes, 
reglamentos y costumbres de s fs padres y de los otros 
adultos en su comunidad y su pais? Divida la clase 
en grapes de cinco a seis estudiantes. Cada grupo debe 
hacer una lista de los diferentes mitodos usados por las 
escuelas para socializar a sus estudiantes. 

Que los mismos grupos discutan ademis las difervncias 
que ven en este proceso de "socializacidn." Pueden hacer 
una lista de las diferencias en el proceso, comparando las 
escuelas primarias con las secundarias y las parroquiales 
con las publicas. 



Notas: 

Los padres de Josie creen que sus nihos deben asistir a 
una "escuela especial" y estin dispuestos a cubrir el 
gasto aunque parece estar fuera de su alcance 
econdmico. 

Josie actua como intermediaria porque las horas de tra- 
bajo de sus padres son las mismas que las horas de nego- 
cios para la escuela. 



Mana Luisa no lo sabia, pcro sus padres habian pensado mucho sobre 
la clase de escuela que sena apropiada para su hija. Ellos prcferian una 
escuela que reforzara las creencias religiosas y los valorcs de la fainilia, 
adcmas de dar la ensenanza apropiada para una joven para que aprendiera 
a scr miembro responsable de la sociedad, 

Habia ciorta seguridad cn educarse en una escuela catolica. La directo- 
ra, Sor Frieda, era muy cstricta, Los padres tenian la seguridad que 
cuando dejaban a sus hijos en esa institucion, ella y las otras monjas 
niantendrian la disciplina apropiada. Los hijos recibirian mas que en la 
escuela publica; no solo aprenderian la lectura, la escritura y la aritmetica, 
sino practicarian su religion, 

Mana Luisa asistia a misa todos los dias en la escuela parroquial, 
Kstudiaba religion en compania de los otros alumnos. No era su clase 
preferida, Algunas veces tenia dificultad en concentrarsc en la clase de 
religion, pero sabia que tenia que prestar atencion, porque las monjas Ic 
pegaban a uno en los nudillos con una regla si uno no escuchaba. 

Kducarse en la escuela parroquial era diferente de la escuela publica. 
Los padres tenian que pagar una cuota mensuai para que sus hijos asistie- 
ran alli- Para algunas familias eso era facil; para otras, era una carga 
pesada- Pcro lo consideraban tan importante, que los padres siempre 
encontraban como pagar la cuota aunque los pagos fueran atrasados. 
Maria Luisa tenia una buena amiga, Josie, de una familia pobre con ocho 
hijos, l)c vez en cuando llamaban a Josie quien tenia que ir a la oficina 
de administracion porque sus padres debian dinero a la escuela, Pero su 
tamilia y la escuela siempre parecian arreglar algo, porque todos los ninos 
i\c la iamilia continuaban en la escuela parroquial. 
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Unknown to Maria Luisa, her parents had given serious consideration 
to the choice of a school for their daughter. They wanted a school that 
would reinforce the family^s religious beliefs and values, and also provide 
what they felt would be meaningful schooling for a young girl to learn 
to be a responsible member of society. 

There was something secure about a Catholic school education. The 
principal, Sister Frieda, ran her school with a firm hand. Parents felt safe 
in turning their children over to her institution. They knew that she and 
the other nuns would be properly strict with their students. The children 
would get more than in a public school; they would not only learn read- 
ing, writing, and arithmetic, but they would be learning and practicing 
their religion. 

Maria Luisa went to mass every day at parochial school. She studied 
religion along with the other students. It wasn*t one of her favorite sub- 
jects. Sometimes she had trouble concentrating in her religion class. She 
knew she had better pay attention, though, because the sisters gave you 
a rap on the knuckles with a ruler if you didn*t listen. 

A parochial school education was different from a public school 
education. Parents had to pay a monthly tuition fee to the school for their 
children to attend. For some families this was easy ; for others, it imposed 
a great hardship. But it was important enough that parents always seemed 
to find a way to pay even if the payments were late. Maria Luisa had 
a good friend, Josie, who came from a poor family with eight children- 
Sometimes Josie would be called to the administration office about the 
money her parents owed the school. But her family and the school always 
seemed to work something out, because all the children in the family 
would continue in parochial school. 
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Suggestions: 

How do your students think schools socialize them into 
following the rules, laws, and custon^s of their parents 
and other adults in their community and country? Di- 
vide your class into groups of five to six students and 
have each group make a list of all the different ways 
schools socialize their students* 

Also have the same groups discuss the differences they 
see in this ''socialization'' process of the schools. They 
could make lists of the differences in this process be- 
tween elementary and secondary schools and between 
parochial and public schools. 



Notes: 

Josie's parents believe that the children in their family 
should go to a "special school" and are willing to cover 
the expense even when it seems beyond their economic 
means. 

Josie acts as intermediary because her parents' working 
hours are the same as the business hours for the school. 
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Sugerencias: 

Los padres de Mart a Luisa tienen ciertos valores que 
quierer) que mantenga su hija, Haga que los estudiantes 
apunter) por lo menos tres de estos valores que van 
en el cuento, 

screen ellos que las escuelas parroquiales y las secunda- 
rias reforzan esos valores? ^Qu6 pruebas tienen? 

Pida que los estudiantes: 

a. Expliquen por qui estin de acuerdo o no con 
los valores de los padres de Maria Luisa, 

b. Pronostiquen los valores que querran para sus hijos 

-^ara otros estudiantes en el futuro, 

c. Formen grupos pequehos para hacer el papel de 
un concejo de enseflama del futuro con la res- 
ponsabilidad de f omen tar los valores arriba c/- 
tados. Cada "consejo" debe discutir como les 
ensefiarin estos valores a los estudiantes. 



Maria Luisa no tenia ese problcma porque sus padres siempre pagaban 
a tiempo cada mes. Era mas fdcil para ellos, como solo tenian una hija. 
Estaban satisfechos en vista del progreso de su hija en la escuela. Ella era 
una muchacha obediente y buena estudiante. Era lo que se esperaba de 
ella y nunca les fallo. Ella recibia prcmios por sus buenas notas en catc- 
cismo, 

Teresa era un ano mayor que su prima Maria Luisa, Eran muy buenas 
amigas. Teresa iba a la misma cscueld, pero a un grado mas adelantado, 
Como todos los estudiantes se vestiau igual, parecian hermanos y herma- 
nas de la misma familia. A lo mejor eso era la intencion, Usar uniformes en 
la escuela daba la apariencia de que todos eran iguales, pero casi todos 
sab fan quien era rico o pobre, A Teresa y a Maria Luisa no les importaba 
usar uniformes, porque asi no tenian que preocuparse por la ropa de 
escuela. 

Maria Luisa habia aprendido a respetar a los adultos, Sus padres lo 
csperaban de ella tanto como las monjas y ella nunca les fallo. De vez en 
cuando ella qucria hacer prcguntas sobrc cosas que no habia entendido en 
la gcografia o la historia o hasta en la cicncia. La mayor parte del tiempo 
no lo hacia. No era por timidez, sino porque tenia miedo de dar la im- 
presion dc desafiar a las monjas. Sabia que el hacer muchas prcguntas se 
vcKi como una cspecic de rebelion, Maria Luisa no queria preocupar a 
nadic, y por eso aprcndio a cscuchar bicn. 

Dcspucs dc las rhises, Man'a Luisa y Teresa se visitaban. Preparaban la 
turea y hablaban de la vida y el futuro. A voces iban a la biblioteca para 
trabajar y leen Cuando Maria Luisa Uego a los dicz anos ya era una lecto- 
ra voraz. Tenia como meta leer todos los libros en la biblioteca y se 
dcdicaba a eso eon mucho afan. Cuando las dos muchachas habian leido el 
mismo libro, lo discutian juntas. Las cnciclopedias fascinaban a Maria 
Luisa y ella trataba dc leer una de principio a fin antes dc comenzar el 
sexto grado. 



Maria Luisa did not have this problem because her parents always paid 
on time every month. It was easier for them, with only one child. They 
felt they were getting their money's worth as they watched their daugh- 
ter's progress in school. She was an obedient child and a good student. 
It was expected of her, and she disappointed no one. She was especially 
rewarded for good reports in catechism. 

Teresa was one year older then her cousin Maria Luisa, They were the 
best of friends. Teresa also went to the same school, but was a year ahead 
of Maria Luisa. Since all of the students dressed alike, they looked like 
brothers and sisters from one large family. Maybe that was the intention. 
School uniforms gave the appearance that everA'one was equal, but almost 
everyone knew who was rich and who was poor. Teresa and Maria Luisa 
didn't mind uniforms, mostly because they never had to worry about 
what they were going to wear to school. 

Maria Luisa had been taught to respect adults. Her parents expected it 
of her and so did the nuns. She did not let them down. Sometimes in 
geography or history or even science, Maria Luisa wanted to ask questions 
about things that were unclear to her. She usually didn't do it, less from 
shyness than from a fear that the nuns would feel challenged. She knew 
that to ask too many questions was seen as a kind of rebellion. Maria 
Luisa (Udn't want to cause trouble, so she learned to be a good listener. 

After school, Maria Luisa and Teresa usuiilly got together. They did 
ilicir homework and talked about life and growing up. Sometimes they 
went to the library to work and read. By the time Maria Luisa was ten 
years old she was a voracious reader. She wanted to try to read every book 
in the library, and she worked hard at it. When the two girls read the same 
book, they would talk about it together. Maria Luisa was especially 
fascinated with encyclopedias and was tr>-ing to read an entire set from 
cover to cover by the time she got into the sixth grade. 
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Suggestions 

Maria Luisa's parents have certain values that they want 
their child to maintain. Have your students make a list 
of at least three of these values that they see in the sto- 
ry. 

How well do your students think that parochial and se- 
condary schools reinforce these values? Have them sup- 
port their ansv/ers. 

Have your students: 

a. Explain why they agree or disagree with tre values 
expressed by Maria Luisa's parents. 

b. Forecast what values they will want thei" children 
and other students to maintain in the future. 

c. Form small groups to simulate a schoc* board of 
the future that has the task of developing the val- 
ues the students have listed. Have '^ach "school 
board'' discuss how they will teach these values to 
their students. 



La escuela parroquial era de grades uno a ocho. Despues de ocho anos 
dc estar en la escuela con muchachos vestidos de pantalon azul con camisa 
blanca y muchachas de faldas azules de cuadritos con blusas blancas, todo 
cambiaba. La escuela secundaria comenzaba con el noveno grado. Habi'a 
cscuelas separadaa para varones y mujeres, el uniforme era diferente y la 
cuota era mas alt?. 




seplimo grado, Teresa llego a la casa de su prima, como de costumbre, 
para que caminaran juntas a la escuela. — ^Tengo algo muy importante que 
contartc, Maria Luisa. Podemos hablar micntras caminamos a la escue- 
la. Mari'a Luisa habia oido a sus padres hablar con los de Teresa y sos- 

pechaba que tenia que ver con su cducacion. Teresa iba a graduarse en 
junio; cso significaba que a Maria Luisa Ic faltaba un ano mas en la escuela 
parroquial. lira tiempo para tomar dccisioncs familiarcs. 



The parochial school offered classes from grades one through eight, 
Atter eight years of boys in blue pants and white shirts, and girls in blue 
plaid skirts and white blouses, everything changed. High school began with 
ninth grade. There were separate schools for boys and girls, the uniform 
changed, and the cost of tuition went up. 




One morning when Teresa was in the eighth grade and Maria Luisa in 
seventh, Teresa came by her cousin's house as usual so that they could 
walk to school together. **rvc got something important to tell you, Maria 
Luisa. We can talk about i: on the way to school," Maria Luisa had heard 
her parents talking with Teresa's parents, so she had a feeling that it all 
had to do with their future education. Teresa would be graduating the 
following June ; that meant that Maria Luisa would have one more year at 
parochi<« schi>ol. It was a time for family decisions. 



Sugerencia: 



Discuta por lo menos tres razones que hicieron a los 
padres de Marfa Luisa decidir mandaria a una escuela 
secundaria publica. (Mas variedad de cursos, contacto 
con mas personas de la misma edad y condiciones de los 
dos sexos y mis actividades fuera de las clases son 
algunas razones posiblesj 



— Mis padres quieten que asista a Kennedy High School el ano entran- 
te, — dijo Teresa. — Quieren que tenga mas variedad de educacion y 
creen que Kennedy tiene algunas ventajas sobre Holy Cross High* Creo que 
ya se decidieron y hasta han hablado con tus padres. Si todo marcha bien, 
creo que tu iras a Kennedy el ano entrante cuando te gradues. iTe puedcs 
imaginar, escuela secundaria publica? — Maria Luisa no sabia que decir, 
pero la idea le fascinaba. 

i^li ^jt Hit Hit Hit 

Todos esos pensamientos volvian a la mente de Maria Luisa en un re- 
voltijo impreciso. Miro el reloj una vez mas y vio que faltaban cinco 
minutos para las seis. Esa sensacion de mariposas en el estomago volvi6 de 
nuevo en cuanto Maria Luisa se acordo que hoy era en realidad iHOY! 
Dcscanso la cabeza de nuevo sobre la almohada y trago con dificultad. 
Cerro los ojos por un momen*o— no para descansar, porque eso era 
imposible- -sino para pensar. Necesitaba orientarse y para ella esta era la 
mejor manera. 

% % )|e )|e 4: 

Teresa habia asistido a Kennedy High School para su primer ano de 
secundaria. Habia sido una educacion tan to para ella como para sus padres 
y le habia ido bien. A Teresa y a Maria Luisa les hacia falta verse en la 
escuela todos los di'as, pero todavia cran muy amigas y sus padres se 
hablaban como sicmprc. Teresa cstaba entusiasmada con la escuela publica 
dcsdc cl principio. Comunicaba su cntusiasmo a sus padres y a su prima y 
comcn/6 a animar a Maria Luisa a que cambiara de escuela. 

A menudo Maria Luisa escuchaba a sus padres discutir los planes para 
su educacion. Varias veces los tres hablaron juntos del asunto. En una 
ocasion todos se reunieron, las dos parejas y Maria Luisa y Teresa, princi- 



"My parents want me to go to Kennedy High School next year/* said 
Teresa, "They want me to have more variety in my education, and they 
feel that Kennedy has some real advantages over Holy Cross High. I guess 
they've about made up their minds, and they've even been talking with 
your parents about it. I think if things go well, you might get to go to 
Kennedy when you graduate next year. Can you imagine, public high 
school?" Maria Luisa didn't know how to respond, but she was fascinated 
with the idea. 

:|e :|e :|e % 

These thoughts came back to Maria Luisa in a timeless jumble. She 
looked at her clock once more and saw that it was only five minutes 
before six. Those nervous butterflies in her stomach started to flutter 
again as soon as Maria Luisa admitted to herself that today was really 
TODAY! Her head dropped back onto the pillow and she swallowed hard. 
She closed her eyes for another moment— not to rest, for that was impos- 
sible-but to think. She needed to straighten things out in her mind, and 
this was the best way she knew. 

^ ^ ^ idi idi 

Teresa had gone to Kennedy High School for her freshman year. It 
had been an education for both her and her parents, and it had gone well. 
Teresa and Maria Luisa had missed seeing each other at school every day, 
but they were still close, and of course both sets of parents communicated 
as usual. Teresa had been enthusiastic about her public school education 
almost from the beginning. She shared her enthusiasm with her parents 
and her cousin and began encouraging Maria Luisa to seriously consider 
making a switch. 

Often Maria Luisa would hear her mother and father discussing their 
plans for her future education. On several occasions the three of them 
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Suggestton: 



Discuss at /east three reasons iv/7y Maria Luisa's parents 
decided to send their daughter to a public high school, 
(A bigger variety of courses, exposure to peer groups 
of both sexes, and more freedom for extracurricular 
activities may be some of the reasons.) 



palmente para examinar todas las opiniones sobre la educacion que 
ofreci'an las escuelas parroquiales y las publicas. I^s buenos resultados 
para Teresa en la Kennedy High School pareci'an tencr un efecto sobre los 
adultos y comen/aba a tcnerlo sobre Maria Luisa. 

tQue quen'a haccr Maria Luisa?. No estaba segura. El tomar una 
decision Ic daba miedo, pero sabia que era su futuro de que hablaban. 
Probablementc han'a lo que sus padres quen'an, pero era la primera vez 
que ella tomaba parte en la decision. Ilmaginese! No habi'a cumplido los 
catorce anos, y le estaban consultando sobre su educr cion. Se sentia bien 
a pesar dc la tremenda responsabilidad. Penso que se estaba haciendo mas 
adulta. tPensan'an eso sus padres? 

Los padres dc Man'a Luisa habian decidido que ella estaba lista para 
asistir a una escucla que Ic ayudara a aprendcr mas de las creencias y los 
valores de la sociedad que le rodeaba y para prepararse a seguir una carrera 
que le gustara. EIIos sabian que era importante proporcionarle esta educa- 
cion ya que habian cstablccido los valores basicos de la familia. Los 
ahorros de ya no pagar la cuota de la escuela parroquial servin'an para 
comprarle a su hija la ropa apropiada para asistir a la escuela secundaria 
publica. 

Cuando celebraron el decimocuarto cumpleanos dc Man'a Luisa, sus 
padres anunciaron despucs de la buena comida y el buen tiempo que 
tenian algo que dccirlcs a todos los miembros de la familia. — Nosotros 
y Man'a Luisa hemos decidido que ella asistira a la escucla secundaria 
publica con Teresa el ano cntrante. Es un cambio decisivo, pero creemos 
que le dara muchas ventajas. Sabemos que ella sera una bucna estudiantc y 
creemos que a cUa le gusta esta decision. iFelicidades, Man'a Luisa! — 
Man'a Luisa no sabi'a si rei'rse o llorar, entonces habi'a hecho las dos cosas. 
Le parecia uno de los momentos principalcs de su vida. 
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talked it over together. Maria Luisa, Teresa, and their parents had all 
met together once, mainly to hash over their opinions of parochial versus 
public school education. The positive experience that Teresa was having at 
Kennedy High School seemed to be influencing the adults, and it was 
beginning to have an effect on Maria Luisa. 

What did Maria Luisa want to do? She wasn't sure. Having to make a 
decision scared her, yet she realized that it was her future at stake. She 
probably would comply with her parents' wishes anyway, but she was 
being included in the decision-making process for the first time. Imagine! 
Not yet fourteen, and Maria Luisa was being consulted by her parents on 
what she wanted to do about her education. It made her feel good, even if 
it was a big responsibility. She wondered if maybe she was even becoming 
an adult. Was that what her parents thought? 

Maria Luisa's parents had decided that their daughter was ready for 
the type of schooling that would help her learn more about the beliefs and 
values of the society around her and prepare her for a career of her 
choice. They knew it was important for their daughter to receive this 
training, now that the basic values of her family had been reinforced. The 
savings from parochial school tuition would be used to buy their daughter 
the right kind of clothes to wear to public high school. 

At Maria Luisa's fourteenth birthday celebration, after all the good 
food and the talk, her parents said they had an announcement for the 
whole family to hear. "We and Maria Luisa have decided that she will 
attend public high school with Teresa next year. It is a big change, but we 
think there will be advantages for her. We know she will be a good stu- 
dent, and we believe this move is one she wants to make. Congratulations, 
Maria Luisa!" Maria Luisa hadn't known whether to laugh or cry, so she 
had done a little of both. She thought it might be a turning point in her 
life. 



La semana siguientc los Rojas habian ido a ver a Sor Frieda. Le 
contaron su decision y las ventajas que esperaban conseguir para Maria 
Luisa. Estaban contentos do hablar con alguien de autoridad, Sor Frieda 
siempre los habia apoyado y habia sido muy informativa. — ^Despues 
de una educacion basica y soHda^ muchos de nuestros cstudiantes van a la 
secundaria publica. Quieren un poco mas de independencia que nosotros 
podenios permitirles y tambien buscan mis variedad de cursos. Yo creo 
que Maria Luisa ticne la capacidad de ser una estudiante excelente. El 
cambio podrfa alentarla a ser sobresaliente en los estudios. 



The next week Mr. and Mrs, Rojas had gone in to see Sister Frieda* 
They told her of their decision and some of the advantages they thought it 
might bring to Maria Luisa. They were glad to talk it over with someone 
of authority. Sister Frieda r^lways had been very supportive and knowl- 
edgeable* "After a good, sound, basic education, many of our students go 
on to public high school. They want a little more freedom than we can 
allow, and they also want a broader range of courses. I think Maria Luisa 
has the potential for beinjg a very good student. The change might be part 
of what she needs to motivate her to be scholastically outstanding," 
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Sor Frieda les habia sugerido a los Rojas que visitaran la escuela secun- 
daria con Maria Luisa para formar sus propias impresiones, y por eso la 
familia Rojas decidio ir. 

Kennedy High School, construida hace veinte anos daba una impre- 
sion de ladrillo rojo^ El campo de la escuela ocupaba una manzana. Consis- 
tia en algunos edificios muy juntos, unas cuantas plantas verdes y bastante 
cemento. A pesar del transito de las calles alrededor del campo, no habia 
mucho ruido. Quedaba solamente a una milla y media de la casa de Maria 
Luisa, suficicntemente cerca para caminan Los Rojas tenian una cita para 
las diez y media de la manana con la sub-directora, la senorita 
Scott^Salazar. 

En comparacion a la escuela parroquial, Kennedy High parecia una 
pequcna ciudad activa. Les impresionaba ver tantos jovenes reunidos en un 
solo lugar* iQue variedad de colores y discnos de ropa! Habfa tantas 
nacionalidades como las Naciones Unidas. Mientras los estudiantes camina- 
ban de una clase a otra, los Rojas oycron tanto espanol como ingles. El 
aspecto era dc energia y accion. Sin duda iba a ser un lugar interesante. 

Maria Luisa los llevo al edificio principal que era la administracion. 
Todavia faltaban unos minutos para las diez y media, pero ella Ic explico a 
la rcccpcionista quienes eran y por que habian venido. — La senorita 
Scott-Salazar tardara unos minutos. Ha sido una manana ocupadisima. 
Pucden servirse cafe si les gusta o pueden dar un vistazo a la escuela. — El 



Sister Frieda had suggested to Mr. and Mrs, Rojas that they visit the 
high school along with Maria Luisa in order to form their own impres- 
sions, and so the Rojas family decided to go, 

Kennedy High School, built nearly twenty years earlier, gave an 
impression of red brick. It was on a campus about the size of one city 
block. There were several buildings rather close together, a little bit of 
greenery, and a lot of cement* There was traffic on the surrounding city 
streets, but the campus was not too noisy* It was only about a mile and a 
half from Maria Luisa's home, close enough to walk* The Rojas family had 
a ten thirty appointment with the Vice Principal, Ms. Scott-Salazar* 

Compared to the parochial school, Kennedy High was like a busy lit- 
tle city* It seemed strange to see so many teenagers gathered in one place. 
What a bright array of colors and patterns in their clothing! Ethnically, 
the campus looked like the United Nations. As students walked across the 
campus between classes, the Rojas family heard as much Spanish as 
English- There was a sense of energy and action to the setting. It was 
definitely going to be an interesting place. 

Maria Luisa led the way into the main building marked Administra- 
tion. It was not yet ten thirty, but she told the receptionist^who they 
were and the purpose of their visit* "It will be a few minutes before Ms. 
Scott-Sala/ar will be free. It*s been a hectic morning. Please help your- 
selves to coffee and relax, or feel free to look around.** There was an air 
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ambiente era informal y amistoso. Despues de scrvirles cafe a sus padres, 
Maria Luisa se habia sentado cerca de ellos para observar la escena« Habia 
estado a gusto a pesar de los nervios. 




— ^Buenos dias. Soy la senorita Scott-Salazar. — Llego sonriendo a 
saludar a sus visitas y so presento en espcinol. Dandoles la mano, les 
preguntc) a los Rojas si preferian hablar en espanol o en ingles, 

— Estamos acostumbrados al ingles, — habia respondido el senor 
Rojas. 



— ^Tu ticnes que ser Maria Luisa» — prosiguio la sub-directora. — Es- 
tamos anticipando con placer tenerte aqui en Kennedy. Sor Frieda dijo 
cosas muy favorables de ti. — Man'a Luisa se sentia bien. — ^Por lo menos, 



of informality and friendliness. Maria Luisa had served her parents coffee, 
seated herself near them, and observed the scene. She had felt comfortable 
in spite of her nervousness. 




**Good morning, Tm Ms, Scott-Salazar/' She had come smilingly to- 
ward the visitors, and introduced herself in Spanish, Shaking hands» she 
asked Mr, and Mrs, Rojas if they preferred to talk in Spanish or English, 
"We are accustomed to English/' Mr, Rojas had replied, 
**You must be Maria Luisa/' the Vice Principal continued. "We 
are looking forward to yof joining us here at Kennedy, Sister Frieda said 
some very nice thiags about you,'* Maria Luisa felt good, "At least, wc 
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esperamos que decidas venin Estoy segura que tendras cuatro anos muy 
productivos aqui\ Ahora itienen algunas preguntas? 

Hablaron juntos unos quince minutos* La seiiorita Scott-SaJazar les 
pregunto si querian que alguien les ensenara la escuela* Tambien invito a 
los Rojas a volver para la orientacion y exposici6n que iban a tener para 
las familias de los nuevos estudiantes* Entonces se fue a buscar a la conse- 
jera que la ayudaria a Maria Luisa. 




Regreso con una mujer joven y agradablc quien se present6 como la 
senorita Munoz* Hablaron unos rromentos y despues la senorita Munoz 
invito a los tres a su oficina al final del pasillo, — ^Antes nos dividiamos los 
gnipos dc cstudiantes por orden alfabetico, — cxplico. — Pcro este ano 
estamos probando un sistcma nuevo. Dejamos que los cstudiantes escojan 
y tratamos dc rcspondcr a sus nccesidades e^peciales. 



hope you will decide to join us. I'm sure you will have four very produc- 
tive years here. Now, can I answer any questions? 

They had talked together for over fifteen minutes. Ms. Scott-Salazar 
asked if they would like to be shown around the school. She also invited 
Mr, and Mrs. Rojas to return for an Orientation and Open House for the 
families of new students. Then she excused herself to look for the counse- 
lor to whom Maria Luisa would be assigned. 




She returned with a friendly young woman who introduced herself as 
Miss Munoz. They all talked for a few moments, and then Miss Mufioz in- 
vited the three guests to come to her office dowr the hall. "We used to as- 
sign pupils alphabetically to a counselor/* she explained, "but this year we 
are experimenting with a new system. We give students a choice, and wc 
arc trying to be more responsive to special needs." 

erJc O U ■ 



14 




15 



Note: 

En el cuento Kennedy High School responde a las 
necesidades itnicas pluralistas de ta comunidad, Dos 
ejemplos important^s son el nuevo Club de Latinas y la 
orientaci6nVisitac;6n p^jra las familias de los estudiantes 
nuevos, ademis del nuevo Conse/o ae Padres. 

Sugerencias: 

Discuia c'-n los estudiantes los cembios que han yisto en 
su propia escuela durante los anos recientes. 

a. iC6n)o llegaron a pas<ir esos camhios? 

b. cHan crecdo nuevos problemas esos cambios? 

c. ^Cdino reaccion^ron las escuelas a los cambios? 

d. iQu6 recomiendan los estudiantes para ayudar a 
las escuelas a a/ustarse a estos cambios? 
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— cConore a Teresa Rojas-Marin? — pregunto Maria Luisa. 

— ^Por supuesto, — contesto la senorita Munoz. — Soy su consejera 
V tambien la del club que ella ayudo a formar, el Club de Latinas. 

Rdpidamente Maria Luisa se dio cucnta de varias cosas. — Debi 
habcrlo sabido. Teresa me ha hablado de usted. Ella aprccia mucho lo que 
usted ha hecho para ayudarla. 

Hablaron un rato mas. La senorita Munoz dio una cita a Maria Luisa 
para volver la semana proxima y preparar un programa si acaso decidiera 
entrar a Kennedy High School. Tambien pidio a los Rojas que consi- 
deraran ayudar el nuevo Consejo de Padres. Brevemente les explico 
como funcionaba y que proposito tenia. 

ProsigMio la senorita Munoz, — En tiempos pasados las escuelas 
publicas muchas veces no respondian a las necesidades de las comunidades 
donde estabdn. Esperamos que esto cambic. Tratatnos de hacer las cosas 
dc otra manera, especialmcnte este ano. Pero el cambio toma tiempo y 
todavva estamos aprendiendo. Ustedcs pueden ayudamos a aprender y a 
cambiar si trabajamos juntos. Despues de todo, tencmos la misma meta: 
una buena educacion para nuestros ftijos. 

Dcspucs dc despedirsc, la senorita Munoz les prese» to a un estudiante, 
quicn iba a cnsenarles la cscuela. — Espcro ver a todos ustedcs aqui el ano 
cntrantc, — habia dicho la senorita Munciz. 

Maria Luisa cstaba cmocionada. Abrio los ojos a HOY y penso que 
habia cscogido bicn. Habian pasado pocos minutos despues de las seis, 
pero Ic parccia a Maria Luisa que toda su vida habia desfilado dclartc dc 
cUa cn un instantc. Ya sc sentia lista para la proxima fasc. 

Era como cn aquellos buenos tiompos. Teresa Ucgo para caminar con 
ella a la cscucla. Parccia que habian pasado anos desde que hacian eso. 

83 



Maria Luisa asked, "Do you know Teresa Rojas-Marin?" 

"Of course," Miss Munoz answered. "I am her counselor and also the 
advisor of the club she helped form this year, the Latina Club." 

Maria Luisa's mind made some quick connections. "I should have 
known. Teresa has spoken to me about you. She really appreciates all 
you've done for her.'* 

They talked a short while longer. Miss Munoz gave Maria Luisa an 
appointment for the next week, so she could program her classes in 
case she should choose to enter Kennedy High School. She also asked Mr. 
and Mrs. Rojas to consider serving on the newly formed Parent Advisory 
Council. She briefly explained its function and purpose. 

Miss Munoz continued, "In the past, public schools have often been 
unresponsive to the communities they were supposed to serve. We hope 
this is changing. We're trying to do things differently here, especially this 
year. But change takes time and we're still learning. You can help us to 
learn and change, by working together with us. After all, we all have the 
same goal: a good educational experience for our children." 

After saying good-bye, Miss Mufioz had introduced the Rojas family 
to a student aide who would show them around the school. "I certainly 
hope to be seeing you all here next year," Miss Mufioz had said. 

* * * * * 

Maria Luisa was excited. She opened her eyes to TODAY and knew 
that she had made a wise decision. It was only a few minutes after six, 
but Maria Luisa feh as if she had seen her whole h>. flash before her. She 
knew now she was ready for the next phase. 

It was I'ke the good old days. Teresa stopped by so that they could 
walk together to school. It seemed year^ since they had done that. Maria 
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Note: 

li the story Kennedy High School 1$ responsive to the 
ethnically' pluralistic needs of its community. Two major 
examples are a new Latina Club and an Orientation and 
Open House for the families of new students, as well as 
a new Parent Advisory Council. 

Suggestions: 

Discuss with students some of the changes they have 
seen in their own schools over the years. 

a. How have these changes come about? 

b. Have the changes created new problems? 

c. How have the schools reacted to these changes? 

d. What recommendations do students have to help 
schools adjust to these changes? 




Maria Luisa se consideraba afortunada, ya que su prima era tambien su 
mejor amiga. Platicaban mientras iban a la escuela. Teresa queria contarle 
a Maria Luisa lo del Club de Latinas que habia ayudado a formar, con la 
ayuda y el apoyo de la senorita Munoz. Era la cosa mas importantc que le 
pasaba cn la escuela y qucn'a compartirlo con su prijna. Maria Luisa 
anticipaba con gusto la primcra reunion que iba a ser el jueves despues de 
clascs, 

Teresa Ic conto a Maria Luisa que habia muchos clubes de diferentes 
intcreses y que ten fan muchas actividades, pero que le habia sido dificil 
decidirsc a cual ingresar. cDonde pertenecian Teresa y sus amigas cuba- 
nas? Teresa habia compartido su problema con la senorita Munoz quien se 
ofrecio como consejera si Teresa queria comenzar un Club de Latinas. Al 
comienzo decidieron organizarlo solamente para las mujcres porque ellas 
tenian ciertas necesidades que querian tratar juntas antes de extender la 
participacion o tomar parte cn otros grupos* 

El primer dia q le Maria Luisa paso en Kennedy High School fue 
cxistoso y emocionante* Solo se perdio una vez. Tenia la misma hora de 
almuerzo que Teresa, asi cs que almorzaron juntas. Maria Luisa trato dc 
hablarles a otros estudiantes. Buscaba a una persona que pareciera nueva o 
sola o que se sentara cerca de ella en clase. Eran amigables, especial- 
mentc si ella hablaba primero. Algunos estudiantes parecian tener sus 
propios amigos, pero muchos de sus companeroj e^'an de primer ano y tan 
nuevos como ella* Podia distinguirlos inmediatamente porque no estaban 
tan relajados como los que tenian tiempo alli, 

A mediodia un par de hennanas cubanas acompanaron a Maria Luisa y 
Teresa. Ellas lambicn pertenecian al Club de Latinas y todas anticipaban 
con gusto la reunion del jueves. La anunciaron y se pusicron de acuerdo 
para invitar personalmentc a todas las muchachas que pudieran. 

6'i 



Luisa felt lucky to have a cousin who was also a best friend On the 
way to school, they talked. Teresa wanted to tell Maria Luisa about the 
Latina Club she had helped form last year, with the assistance and en- 
couragement of Miss Munoz. It was the most important thing happening 
to her at school, and she wanted to share it with her cousin. Maria Luisa 
was already looking forward to their first meeting on Thursday after 
school. 

Teresa told Maria Luisa that there were many special interest clubs 
which were very active, but it ^lad b^en difficult for her to decide which 
to join. Where did Teresa and her Cuban friends belong? Teresa had pre- 
sented her concern to Miss Munoz, who offered to be the advisor if 
Teresa wanted to start a Latina Club. They decided that al first they 
would make the club for young women only, because they felt that they 
had special needs they wanted to deal with together before broadening 
their appro, ch and possibly later joining other clubs. 

Maria Luisa's first day at Kennedy High School was successful and ex- 
citing. She got lost only once. She had the same lunch period as Teresa, so 
they ate together. Maria Luisa tried to talk to other students. She would 
look for someone who seemed new or alone or who sat by her in a class. 
People were friendly, especially if she made the first move. Some students 
already seemed to have their own friends, but many of her classmates 
were iicshmen and new, just like she was. She could by looking at 
them. They were not as relaxed as the old-timers. 

At lunch, Maria Luisa and Teresa were joiiv d by two Cuban sisters 
from the Latina Club. They were all looking foru.ird to their Thursday 
meeting. Notices had been posted and they agreed to personally invite as 
many young women as possible. 
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Sugerencias: 

Discuta con ios estudi antes si ban observado cosas 
parecidas a lo qu* Maria Luisa notd. tSe sif^ntfin fnrza- 
dos a seguir /as normas de otros? iPor qui? iVen las 
cosas de una mane "a diferente que Maria Luisa? Que lo 
expliquen, tQu6 suposiciones creen que tenia la primera 
consejera de Raquel? cPor qu6 creen eso? tQu6 suposi- 
ciones tenia la sefSorita Muhoz, la segunda consejera de 
Raquel? ^De qu4 manera era diferente de la primera? 
^Cual consejera preferirian sus estudiantes y par qu6? 



El miercoles por la noche, Kennedy High School tuvo la primera 
reunion del Consejo de Padres del ano escolar. Los Rojas y los padres de 
Teresa asistieron. Uego mucha gente y casi cuarenta padres de familia que 
quen'an pertenccer al Consejo, Otros padres ya trabajaban en otros comi- 
tes y en la Asociacion de Padres, Maestros y Estudiantes* El Consejo 
incluia representantcs de casi todos los grupos etnicos de Kennedy High 
School. Los traductores ayudaban a los padres que no hablaban ingles ;se 
les ofrccian cuidado gratis para los ninos pcquenos y medics de transporte 
para los que lo necesitaban. 

Los padres de Maria Luisa regresaron de la reunion muy contentos y 
optimistas. No se les habia ocurrido que ellos podian contribuir a un 
centro de ensenanza* Pero en realidad, nadie les habia pedido nunca que 
contribuyeran. Era la primera vcz que Maria Luisa habia visto a sus padres 
interesandosc por algo que no fuera la familia o el restaurante. Los miraba 
de otra manera. Sus padres tenian un papcl en la politica de la escuela. 

EI jueves era dia del Club de Latinci. iMaria Luisa estaba Uena de 
impaciencia! Llegaron la scnorita Munoz, Teresa, las dos hermanas cuba- 
nas» otra puertorriquena. tres chicanas y una espanola. Elena, recicn 
llegada de Honduras^ no pudo asistir y Susana, que acababa de trasladarse 
a los Estados Unidos de Colombia, iria a la proxima reunion. 

Prinicro escogieron a una coordinadora— Teresa— y despues se sentaron 
y hablaron. Qucrian compartir sus experiencias escolarcs y otros asuntos 
tambicn. Hablaron por tumos y todas escucharon con mucho intercs. Les 
sorprcndia vcr cuanto tenian en comiin. 

Maria Luisa comento lo que habia observado. Se prcguntaba si algunos 
maestros esperaban menos de una estudiante de apellido espanoL Habia 
notado que algunos profcsores daban mas importancia a lo que decian los 
hombres que las mujeres. En la clasc de ingles vio a estudiantes latino^ 



On Wednesday night, Kennedy High School held the first Parent 
Advisory Council meeting of the school year. Both Mr. and Mrs. Rqjas 
attended, along with Teresa's parents. There was a large turnout, with 
nearly forty parents interested in being on the Council. Other parents 
were already active on other committees and in the Parent-Teacher- 
Student Association. The Council parents represented almost every ethnic 
group at Kennedy. Translators were there to help non-English-speaking 
parents; free child care was provided, and transportation was furnished to 
those who needed it. 

Maria Luisa's parents came home from the meeting feeling valued and 
optimistic. They had not considered the fact that they might have a con- 
tribution to make to an institution of learning. But then, no one had ever 
asked them to contribute before. It was the first time Maria Luisa had ever 
seen her parents inten sted in something besides their family and the res- 
taurant. She saw them with new eyes. Her parents had a voice in influ- 
encing school policy. 

Thursday was Latina Club. Maria Luisa could hardly v/ait! Miss Muiioz 
was there, and Teresa, the two Cuban sisters, one other Puerto Rican, 
throe Chicanas, and one young woman whose family came from Spain. 
Elena, who recently came from Honduras, was unable to attend, and 
Susima, who had just moved to the States from Colombia, would be 
joining them next week. 

First they chose a coordinator-Tercsa-and then they sat and talked 
together. They decided they wanted to share their school experiences and 
other matters, too. They took turns talking and everyone listened 
intently. They were surprised at how much they had in common. 

Maria Luisa shared some of her observations. She wondered if some 
teachers expected less from you if you had a Spanish surname. She no- 
ticed that some teachers acted as if what boys had to say was more im- 
portant than what girls had to say. In her English class, she saw Latino 
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Suggestions: 

Discuss with students yyhether they have observations 
similar to those of Maria Luisa. Do students feel locked 
into performance standards set by others? Why do they 
feel that way? Do they perceive things differently than 
Maria Luisa? Asl< them to explain. W. n assumptions do 
students think Raquel's first counselor made? Why do 
they think so? What assumptions were made by H/liss Mu- 
ffoz, Raquel's second counselor? How was she 
different from the first one? Which counselor would 
your students like to have? Why? 
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que podi'an hablar mejor de lo que podi'an escribir. iQuien les ayudan'a 
con la gramatica inglesa para que tuvieran igualdad en una cultura basada 
en el idioma ingles? Habia hablado con Raquel, una chicana en su clase de 
matematicas, quicn le conto que el ano pasado su consejero habi'a insistido 
en que estudiara la economi'a domestica. Este ano, dijo Raquel, ella se 
habia cambiado a la consejera Munoz quien la habi'a ayudado a Hescubrir 
sus propios intereses. Man'a Luisa tambien se preguntaba por que si se 
hablaba espanol, todo el mundo supom'a que uno era de procedencia 
mexicana. 

Pregunto tambien si la gente de la escuela piiblica creen'a que su edu- 
cacion cn la escuela parroquial fuera inferior. tTratan'a de desanimarla de 
asistir a la universidad? Man'a Luisa tenia tantas preguntas que se sorpren- 
dio. Tambien Ic sorprcndio scntirse difercnte de las otras latinas. Ser 
puertorriqucna significaba ser una minon'a dentro de una minoria. 

Las jovenes decidieron que antes que nada necesitaban conocerse 
mcjor. Seguin'an con las discusioncs semanales y una vez al mes prepara- 
n'an una comida juntas, aprendicndo asi dc sus comidas etnicas, culturas y 
dialcctos. Estaban convencidas que su club iba a crecer. Cuando tuvieran 
contianza en ellas mismas, podn'an planear mas actividades, y tratar de 
animar a todos los estudiantcs y macstros a que sc cntiendan mejor. Sin 
duda tcni'an mucho que anticipar. 

Cuando Man'a Luisa regrcso a casa dcspucs dc la reunion del club el 
jucvcs por la tarde, tenia mucho que con tar a su mama. Y su mama quen'a 
contarle cosas que surgicron como rcsultado de la r.-ui?i6n del Consejo dc 
Padres, y dc las noticias dc Man'a Luisa. Descubricron que teni'an mucho 
cn comun. Nunca Ic habia pasado cso a Man'a Luisa. Era algo nuevo, pcro 
agradable. Estaba con tenia con los cambios cn su vida y esperaba con 
impacicnciaconoccr cl futuro. Sabi'a que scn'a bucn(>. 
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students who were able to express themselves better verbally than in 
writing. Who would help them with English grammar so that they could 
compete equally in an English language culture? She had talked with 
Raquel, a Chicana in her math class, who said that last year her counselor 
had kept advising her to study home economics. This year, Raquel said, 
she had switched to Miss Munoz, who had helped her discover her own 
interests, Maria Luisa also wondered why if you spoke Spanish, everyone 
usually assumed you were of Mexican origin. 

She also asked whether people in the public school would think her 
parochial school education was infeiion Would she be discouraged from 
going on to college? Maria Luisa was surprised at all the questions she had. 
She was also surprised to realize that she felt different from other Latinas. 
To be Puerto Rican was like being a minority within a minority. 

The young women decided that they needed to first get to know 
themselves better. They would continue weekly discussions, and once a 
month they would prepare a meal together, learning about each other's 
ethnic foods and similarities in their cultures and dialects. They felt 
sure that they could expand club membership. Once they felt good about 
themselves, they would plan expanded activities, aiid try to expand under- 
standing among all the students and teachers. It was clear that they had 
much to look fonvard to. 

When Maria Luisa got home from her club meeting on Thursday after- 
noon she had a lo^ to tell her mother. And it turned out that her mother 
had thoughts to share with her, stimulated by the Parent Council meeting 
and Maria Luisa's own news. They were discovering things that they 
had in common. Maria Luisa could not remember this ever happening be- 
fore. It felt new but good. She was glad about the changes in her life, and 
she could hardly wait to see what her future held. She knew that it would 
be good too. 
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ACTIVIDADES 



Actividad 1 

Escribe por lo mcnos tres razones por las que los padres de Maria 
Luisa escogieron una escuela parroquial para los primeros ocho afios de 
escuela de su hija. Nombra motivos posibles para no haber escogido una 
escuela publica. 

Actividad 2 

Escribe por lo menos ires razones que habran tenido los padres de 
Maria Luisa para escoger una escuela publica cuando su hija para asistiera 
a la secundaria. Nombra razones posibles para no haber escogido una 
escuela pa roquial. 

Actividad 3 

Apunta las scmejanzas y las diferencias entre las escuelas publicas y 
las parroquialcs scgiin como sc descviben en el ensayo, ciCrees que asi es la 
vida? Explica por que crces que es o no cs asi, 

Actividad 4 

cSugiere el cuento la idea de un canibio continue en uno u otro tipo 
de escuela? F^xplica tu respuesta^ comentando tambien los cambios que se 
parezcan a los que vcs en tu familia y en tu comunidad. cSe adaptan las 
escuelas a los cainbios dc la sociedad? <iC6mo? 



ACTIVITIES 
Activity 1 

Write at least three reasons Maria Luisa's parents had for choosing 
parochial school for their daughter's first eight years of school. Give pos- 
sible reasons for their not choosing a public school. 

Activity 2 

Write at least three reasons Maria Luisa's parents had for choosing 
public school for their daughter^ high school years- Give possible reasons 
for their not choosing a parochial school. 

Activity 3 

List the similarities and differences between parochial and public 
schools as described in the case study- Do you feel this is true in real life? 
Explain why you think it is or is not true- 
Activity 4 

Does the story imply continuous change going on in either type of 
school? Elaborate and explain your answer to include what changes you 
see that are similar in your family and your community. Do schools adapt 
to the changes in society? How? 
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Actividad 5 

^En tu escuela fomentan nuevos clubes para los grupos de intereses es- 
periales? iQ}x6 tipos de clubes son apoyados? iCuales no? Explica tus 
respuestas. 

Actividad 6 

iQu^ cambios te gustaria ver cn tu cscucla? ^Por que crees que son 
importantes esos canibios? ^Como harias tu para iniciar algunos de estos 
cambios? Desarroiia vu plan y compartelo con el resto de la clase. 



Activity 5 

Docs your school encourage the formation of special interest group 
clubs? What types are encouraged? What types are not? Explain your 
answers. 

Activity 6 

What changes would you like to see in your school? Why do you think 
these changes are important? How would you go about initiating some of 
these changes? Develop your plan and share it wdth the class. 



EXCURSIONES 



Excursion 1 

Haz una lista de las cosas que las instituciones educativas hacen por los 
jovcnes. Puedes pcdir a otros estudiantes, maestros, familiares, amigos y 
lideres de la comunidad que cc ntribuyan a tu lista. 

Excursion 2 

Escribe una lista de las cosas que tu y otros crcen que las instituciones 
educativas deberian hacer por los jovenes. 

Excursion 3 

Compara las lislas de las Excursiones 1 y 2 y compara semejanzas y 
difercncias. ^Indican algo las scmejanzas rclativo a los valores de la socic- 
dad? Explica. tSon significantes las difercncias? i?or qu6 crees eso? 

Excursion 4 

tComo han'as para justificar la inclusion de cosas de tu lista **ideal'* 
dcntro de la estructura actual de las instituciones educativas? Deiiendc la 
utilidad de eso en vista del costo. <iEstaria dispuesta la sociedad a pagar 
por tencr lo ideal? ^Por que crees que si o que no? 

Excursion 5 

Escribe un cnsayo sobrc el papcl tradicional de las instituciones 
educativas. Indica los cambios que has visto durante los ultimos dos anos. 
Enscna lo que tii, como adulto, podn'as hacer para mcjorarla cducacion 
pviblica para que pucda servir mejor las nccesidades pluralistas de la 
sociedad. 
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EXCURSIONS 
Excursion 1 

Write a list of things educational institutions do for young people. 
You may ask other students, teachers, relatives, friends, and community 
leaders to contribute to your list^ 

Excursion 2 

Write a list of things you and others think educational institutions 
ideally should do for young people. 

Excursion 3 

Compare the lists compiled in Excursions 1 and 2 and note similarities 
and differences. Do the similarities indicate something about the values of 
society? Explain. Are the differences significant? Why do you think 
so? 

Excursion 4 

How would you justify including things from your **ideal" list in the 
present structure of educational institutions? Defend your position in 
terms of cost. Would society be willing to pay for the ideal? Why or why 
not? 

Excursion 5 

Write an essay on the traditional role of educational institutions in- 
dicating any changes you have seen in the last two years. Show what you, 
as an adult, might do to make pubhc education better serve the pluralistic 
needs of the society. 
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LISTA DE LECTURA SUGERIDA 



Anaya, Rudolfo A. Bless Me Ultima. Berkeley, California: Tonatiuh Inter- 
national, 1973. 

Una novela chicana de 'nucho exito que tratalas tradiciones culturales 
espanolas del norte de Nuevo Mexico. 

Benedict, Ruth. Patterns of Culture, Boston, Massachusetts: Houghton- 
Mifflin Publishing Co., 1959. 

Este libro es uno de los clasicos de la antropologia, siendo uno de los 
primeros sobre el tema de la cultura. Examina las costumbres y ladi- 
ve^sidad de las culturas, ademas de estudiar en detalle los pueblos de 
los zuni de Nuevo Mexico, las tribus indias costenas del noroeste de 
America y varios otros grupos. 

Bereiter, Carl. Must We Educate? Englewood Cliffs, New Jersey: Prentice- 
Hall, Inc., 1973. 

Este libro examina algunas de las preguntas mas basicas de la educa- 
cion-quien debe escoger los valores y quien debe ser responsable para 
formar al nino. 

Brown, Dee. Wounded Knee: An Indian History of the American West 
New York: Holt, Rinehart y Winston, 1974. 
Una adaptacion para lectores jovenes por Amy Ehrlich. 

Figueroa, John. Antonio's World. New York: Hills and Wang, 1971. 

Incluye un cuento sobre las aventuras durante un di'a de un chico 
puertorriqueno en New York City; un segundo cuento pone en con-- 
traste las culturas de los puertorriquenos que viven en la isia y los 
que viven en el continente. 
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SUGGESTED READING LIST 



Anaya, Rudolfo A. Bless Me Ultima, Berkeley, California: Tonatiuh Inter- 
national, 1973. 

A best-selling Chicano novel pertaining to the Spanish cultural tradi- 
tions cT northern New Mexico. 

Benedict, Ruth. Patterns of Culture, Boston, Massachusetts: Houghton- 
Mifflin Publishing Co., 1959. 

This book is a classic in anthropology, one of the first books written 
on the topic of culture. It examines customs id diversity of cultures, 
and studies the Zuni pueblos of New Mexico, the Indian tribes of 
America's northwest coast, and several others in detail. 

Bereiter, Carl. Must We Educate? Englewood Cliffs, New Jersey: Prentice- 
Hall, Inc., 1973. 

This book examines some of the most basic questions of education— 
who should select values and who should be responsible for shaping 
the child. 

Brown, Dee. Wounded Knee: An Indian History of the American West. 
New York: Holt, Rinehart and Winston, 1974. 
Adapted for young readers by Amy Ehrlich. 

Figueroa, John. Antonio's World. New York: Hills and Wang, 1971. 
Includes a story on the interesting one-day adventures of a Puerto 
Rican boy in New York City; a second short story contrasts the 
cultures of the Puerto Ricans living on the island and those living 
on the mainland. 



Fitzpatrick, Joseph P. Puerto Rican Amencans: The Meaning of Migration 
to the Mainland, Ethnic Groups in America Life Scries. Englewood 
Cliffs, N. J.: Prentice Hall, 1971. 

Un libro sobre los puertorriquenos viviendo en el continente de los 
Estados Unidos, que enfoca en los que viven en New York City, el 
cual describe los cambios actualmente afectando a los puertorrique- 
nos. Discute el significado que tiene la migracion para los recien 
Uegados y los que viven en las ciudades y vecindades donde se mudan 
los puertorriquenos. 

Goldberg, George. East Meets West: The Story of the Chinese and Japa- 
nese in California. (Curriculum Related Books). New York: Harcourt, 
1970. 

Dcstaca la discriminacion que estas razas cncontraron cuando trataban 
de hacerse parte de la vida americana. 

Harris Kurtis, Arlene. Puerto Ricans, From Island to Mainland. New York: 
Julian Messner, 1969. 

Ensena la historia de Puerto Rico a traves de varias generaciones de 
una familia ficcionaria. El libro sigue las diferentes generaciones de la 
familia Rojas dcsde 1493 hasta el medio del siglo veinte cuando 
aumenta la migracion al continente. Discute como los puertorriquenos 
estan resolviendo los problemas que encuentran al establecerse en las 
varias ciudades importantes del continente. 

Levy, Eugene y Renaldo, John. America's People, Readings in American 
History. G\en\icv/, Illinois: Scott, Foresman, 1973. 
Describe los principales grupos ^tnicos que forman parte de los 
Estados Unidos. (Nivel de grados 9 a 10) 



Fitzpatrick, Joseph P. Puerto Rican Americans: The Meaning of Migration 
to the Mainland. Ethnic Groups in America Life Series. Englewood 
Cliffs, N.J.: Prentice Flail, 1971. 

A book about the Puerto Ricans living in the mainland United States 
with a special focus on those living in New York City. Describes the 
changes currently affecting Puerto Ricans and discusses the meaning 
migration has for the newcomers and for the residents of the cities 
and neighborhoods where Puerto Ricans move. 

Goldberg, George. East Meets West: The Story of the Chinese and Japa- 
nese in California. (Curriculum Related Books). New York: Harcourt 
1970. 

Emphasizes the discrimination these races faced when they attempted 
to become part of American life. 

Harris Kurtis, Arlene. Puerto Ricans. From Island to Mainland. New York: 
Julian Messner, 1969. 

The history of Puerto Rico shown through several generations of a 
fictional family. The book follows different generations of the Rojas 
family from 1493 through the mid-twentieth century when migration 
to the mainland increases. Discusses how Puerto Ricans are solving the 
problems they encounter as they settle in various major cities of the 
mainland. 

Levy, Eugene and Renaldo, John. America's People, Readings in American 
History. Glenview, Illinois: Scott, Foresman, 1973. 
Tells about all the major ethnic groi.ps who have come to make up the 
United States. (9th. 10th grade reading level) 



Lopez, Alfredo. The Puerto Rican Papers, Notes on the Re-emergence of 
a Nation. New York;Bobbs Merrill Co., 1973< 

Incluye una historia breve de Puerto Rico desde 1493 hasta la Segunda 
Guerra Mundial. Describe la migrarion puertorriquena al continente 
durante la decada de 1940 y los problemas que encontraron los 
puertorriquenos en cl nuevo ambiente social. Describe los problemas 
relacionados con el empleo, la vivienda y la educacion. Segun el autor, 
estos problemas resultan de las diferencias culturales y lingiiisticas; 
concluye que la lucha del puertorriqueno continuara hasta que los 
Lstados Unidos comience a considerar a los puertorriquenos como 
seres humanos. 

McWilliams, Carey. North From Mexico. New York: Greenwood Press, 
1968. 

Este libro* publicado originalmente en 1948, es una historia interpreta- 
tiva de la gente que fue hacia el norte, yen do de Mexico a los Estados 
Unidos. La perspectiva extiende desde la exploracion espanola hasta 
el final de la Segunda Guerra Mundial y abarca todo el suroeste. El 
tcma central es la relacion anglo-chicaiia y las contiendas que acompa- 
naban sus contactos iniciales. 

Moore, Joan W. Mexican Americans. Englewood Cliffs, New Jersey: 
Prentice-Hall, Inc., 1970. 

Un estudio comprensivo sobre la posicion en las areas urbanas de la se- 
gunda minoria mas grande de la nacion. La autora ve la poblacion 
mexico-americana como una minoria etnica y tambien como parte de 
la poblacion americana en total. El analisis incluye perspectivas historic 
cas, culturales, rcligiosas y politicas;la estructura de clases, la familia y 
cl individuo mcxico-americano en una sociedad que esta camoiando. 



Lopez, Alfredo. The Puerto Rican Papers, Notes on the Re-emergence of 
a Nation. New York: Bobbs Merrill Co., 1973. 

Includes a brief history of Puerto Rico from 1493 to World War II. 
Describes the Puerto Rican migration to the mainland in the decade of 
the 1940*s and the problems encountered in the new social setting. 
Describes the problems related to employment, housing, and edu- 
cation. The author traces the roots of the problems to cultural and 
linguistic differences and concludes that the struggle of the Puerto 
Rican will continue until the United States begins to recognize all 
people as human beings. 

McWilHams, Carey. North from Mexico. New York: Greenwood Press, 
1968. 

This book, which originally appeared in 1948, is an interpretive his- 
tory of the peoples who moved north from Mexico to the United 
States. The survey extends from Spanish explorations down to the end 
of World War II and covers the entire Southwest. The central theme is 
Anglo-Chicano relationships and the strife that frequently followed 
their initial contacts. 

Moore Joan, W. Mexican Americans. Englewood Cliffs, New Jersey: 
Prentice-Hall, Inc., 1970. 

A comprehensive study of the position in urban areas of the nation's 
second largest minority. The author's view of the Mexican American 
people is both as an ethnic minority and as part o the broader Ameri- 
can populace. The analysis ranges over historical, cultural, religious 
and political perspectives, the class structure, thefamily, and the Mexi- 
can American individual in a changing social world. 
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Nava, Julian. The Mexican-American: Past, Present, and Future. New 
York: Litton Educational Publishing Co., 1972. 
Este libro de texto, aprobado por el estado de California se usa mucho 
para dar una vista general de la historia mexico-americana y viene en 
espanol y en ingles. 

Tripp, Eleanor B. To America. New York: Harcourt, 1964. 

Explica por que nueve grupos de personas emigraron a los Estados 
Unidos. 



Uchida Yoshiki. Journey to Topaz: A Story of the Japanese-American 
Evacuation. New York: Charles Scribner, 1971. 

Basado en las experiencias de una muchacha joven durante la Segunda 
Guerra Mundial cuando ella y su familia fueron recluidos en un campo 
de coAicentracion. 

Yinger, J. Milton. Religion, Society and the Individual. New York: Mac- 
millan and Co., 1957. 

Investiga como las instituciones de la familia, la politico, la educacion 
y la religion forman los cimientos de la sociedad. 



Nava, Julian. The Mexican-American: Past, Present and Future. New 
York: Litton International Publishing Co., 1972. 
This State of California approved text is used extensively as an over- 
view of Mexican American history and is available in both Spanish and 
English. 

Tripp, Eleanor B. To America. New York: Harcourt, 1964. 

Explains the reasons why nine groups of people immigrated to the 
United States. 

Uchida, Yoshiki. Journey to Topaz: A Story of the Japanese-American 
Evacuation. New York: Charles Scribner, 1971. 

Based on a young girl's experiences when she and her family were 
interned in a concentration camp during World War II. 

Yinger, J. Milton. Religion, Society and the Individual. New York: Mac- 
millan and Co., 1957. 

An investigation of the institutions of family, politics, education, and 
religion as the building blocks of society. 
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Pantos principales: 

1. El gobierno e$ una institucidn formal que dirige la 
distribucidn de riqueza, poder y recursos. 

2. Por medio de la polftica se toman decisiones sobre la 
distribucidn de riqueza, poder y recursos entregrupos 
sociales y econdmicos que estan en competencia. 

3. Hay cuatro tipos de decisiones polfticas: participante, 
burocritica, coalicional y elitista. 

4. Un gobierno democritico depende de la parti cipacidn 
de los ciudadanos para guiar a los oficiales elegidosa 
hacer cambios y a resolver controversias. 

Notas: 

La leccidn siguiente destaca cuatro tipos de decisiones 
politicas: 

7. Participante - Los individuos deciden actuar undnime 
mente como grupo sin mucha organizacidn formal, 
coma pasa en una manifestacidn callejera espontinea 
o en una reunidn sin lider especffico. 

2. BurocrStico - Una jerarquia definida para tomar deci- 
siones existe dentro de una organizacidn en que dife- 
rentes departamtntos contribuyen a la decisidn final 
de la burocracia. La mayorfa de los departamen- 
tos del gobierno como el D^partamento de Comercio, 
la Oficina Estatal de Igualamiento y el Concejo Mu- 
nicipal de Planificacidn estan organizados como buro- 
cracias. 

3. Coalicional • Piferentes Individ uos y grupos forman 
una alianza y votan juntos sobre un problema. Un 
ejemplo es una reunidn municipal en que la decisidn 
es a base de una mayor ia de votos. 

4. Elitista • Un individuo o un grupo pequeho de indivi^ 
duos forman un 6lite que toma las decisiones para 
toda la organizacidn, como en el caso del Presidente. 
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EL CONFUCTO DE ENERGIA 



Los gobiemos son formados para promover la organizacion social. 
Sirven para mediar entre individuos o grupos en caso de pleitos sobre el 
control y la distribucion dc riqucza, poder y recursos; defienden el pais 
contra agrcsion extranjera; y provecn servicios que los individuos o los 
ginipos no pueden provcer para si' mismos. 

En los Estados Unidos de Norteamerica, la gente tiene derecho de par- 
ticipar en las actividades poli'ticas y de controlar hasta cierto punto a los 
oficiales gubcmam en tales que la mayon'a ha elegido. Esta forma de gobier- 
no es democratica. Es un tipo de gobierno que existe para servir al pueblo 
y se componc de miembros del pueblo o dc sus representantes. 

La actividad poli'tica es la manera en que diferentes individuos com- 
petidores, grupos y gobiemos interactuan y pueden influir en las decisio- 
nes. Para los propositos de este ensayo, vamos a identificar cuatro tipos de 
decisiones poli'ticas. Cuando cinco empleados le dicen a su patron que 
dcbe de pagarles mas dinero por su trabajo, toman una decision poli'tica 
participante. Cuando los directores dc una compafti'a grande que fabrica 
automoviles deciden que van a hacer un nuevo tipo de automovil, toman 
una decision poli'tica burocrdtica. Cuando los sindicatos, las comunidades 
y los grupos de diversos intereses forman una alianza para oponer una 
propuesta que prohibe subir los salarios, toman una decision poli'tica 
coalicional. Cuando el presidente senala un di'a de fiesta para toda la 
nacion, el toma una decision poli'tica elitista. 

Para que un gobierno democratico sea efectivo, es necesario que los 
ciudadanos tomen decisiones responsables en cuanto a sus metas, usando 
los medios poli'ticos disponibles para trabajar juntos a mejorar la calidad 
de vida por medio del gobierno. 



THE ENERGY CONFLICT 
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Governments arc created to promote social organization. They settle 
disputes between individuals or groups over the control and distribution 
of wealth, power, and resources; defend the country against aggressors; 
and provide services which individuals or groups cannot provide for 
themselves. 

In the United States, the people are empowered to participate in 
political activities and exercise some degree of control over the govern- 
ment officials elected by a majority of the people to represent them. This 
form of government is called democratic. It exists to serve the needs of 
the people and is composed of the people themselves or their represen- 
tatives. 

Political activity is the means through which competing individuals, 
groups, and governments interact and influence decisions. For the p ir- 
poses of this case study, four types of political decisions will be identified. 
When five employees tell their employer that he should pay them more 
money for their work, they are making a participant political decision. 
When the directors of a large auto manufacturing corporation decide to 
build a new type of automobile, they are making a bureaucratic political 
decision. When labor unions, communities, and special interest groups 
form an alliance to oppose a proposed wage freeze, they are making a 
coalitional political decision. When the President declares a particular 
day to be a national holiday, he is making an elite political decision. 

In order for a democratic type of government to be -effective, the 
citizens of the country must make responsible decisions as to what they 
want done, using the political means available to work together to im- 
prove the quality of life through governmental action. 



Major Points: 

/. Government is a formal institution which defines 
how the distribution of wealth, power, and resources 
will be made. 

2. Through politics, decisions are made regarding the 
distribution of wealth, power, and resources between 
competing social and economic groups. 

3. Political decisions are of four types: participant, 
bureaucratic, coalitional, and elite. 

4. The democratic system of government depends 
on the participation of its citizens in order to in- 
fluefice elected officials to change and to settle 
controversial if^iues. 

Naes: 

The following lesson is centered on four types of politi- 
cal decision making systems: 

7. Participant • Individuals decide to act unanimously 
as a group with little or no formal organization, 
as in a spontaneous street demonstration or meeting 
without a clearly defined leadership. 

2. Bureaucratic • A strictly defined hierarchy of decision 
making exists in an organization with different 
departments contributing to an overall decision by 
the bureaucracy. Most government departments 
such as the Department of Commerce, State Board 
of Equalization, and City Planning Commission are 
organized along bureaucratic lines. 

3. Coalitional - Different individuals and groups form 
an alliance and vote together on an issue. A town 
meeting requiring a majority vote for a decision 
is an example. 

4. Elite - The decisions for the vi/hole of an organization 
are made by one ore few elite individuals such as the 
President's office. 
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En el siguiente ensayo hay cuatro personajes: Mundo» Alonso, 
Rebecca y el senador Bullhorn. Cada uno de ellos ve como esencial que 
todos los ciudadanos participen para que el gobiemo sea democratico. Sin 
embargo, cada uno representa una manera diferente de tomar decisiones 
politicas para influir en cambios tn el gobiemo. 

Mundo es un activista en contra de la expansion nuclear. £1 espera que 
su protesta sea una manera efectiva de hacer que el gobierno cambie su po- 
litica. Alonso, un cabildero anti-nucloar, ve que el gobiemo funciona por 
medio de varias alianzas y coaliciones, Rebecca trabaja en la burocracia fe- 
deral y cree que las decisiones gubemamentales son mejor implementadas 
pasando por una cadena de niveles de autoridad. El senador Bullhorn ve 
que el gobiemo funciona a base de decisiones elitistas. 

El desenlace inevitable de los eventos de sus vidas sera un encuentro de 
los cuatro en la cafeteria del Departamento de Energia. cPodran Uegar a 
un acuerdo sobre lo que hay que hacer y los metodos que deben usar? 
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In the following ca^e study, there are four characters: Mundo, Alonso, 
Rebecca, and Senator Bullhorn* Each of them sees that the partici- 
pation of all citizens is essential to a democratic government. Each of the 
four, however, represents a different form of political decision making 
aimed at influencing governmental change. 

Mundo is an anti-nuclear activist who hopes that his protest may 
be an effective way of convincing government to change policies. Alonso, 
an anti-nuclear lobbyist, sees government working through various al- 
liances and coalitions. Rebecca works in the federal bureaucracy and 
believes government decisions work more effectively through a chain 
of command. Senator Bullhorn sees government working through elite 
decisions. 

Events in their lives are leading to an inevitable meeting of the four 
people in the Department of Energy cafeteria. Will they reach agreement 
on what needs to be done and how it should be accomplished? 
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Nota: 

El grupo de protesta de Mundo Cano representa el tipo 
de organizacidn poKtica que se llama participants, por- 
que se compone de ciudadanos interesados que se han 
reunido para expresar las mismas ideas sin liderato defi- 
mdo. 




Don Rutledge-Black Star 
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"MEJOR ACTIVOS HOY QUE RADIOACTIVOS MANANA'* anun- 
ciaban los cartelones, — ICondenar lo nuclear! ICondenar lo nuclear! — 
cantaban los liltimos del grupo de protesta mientras caminaban lentamen- 
le a casa en cl crepusculo de la tarde, Mundo Cano estaba con ten to pero 
cansado, Habia sido un fin de semana activo. Habian reunido un grupo 
dc doscicntas personas para protestar la construccion de un deposito para 
desperdicios nucleares ccrca de su casa en Virginia. Pensaba que la causa 
tenia razon. Habia leido que los desperdicios nucleares llegarian a conta- 
minar el area rio abajo del deposito, haciendo esteriles al ganado y a la 
gente que vivia alli. Para Mundo, el problcma era que no bastaba simple- 
mcntc marchar enfrente de los trabajadores del proyecto. Esos obreros 
que trabajaban cn cl deposito veian a su empleo como una manera dc 
ganar dinero para mantcner a sus familias. Las personas que tomaron la 
decision dc construir cl deposito no se darian cuenta de la manifcstacion 
de protesta a menos que vieran los veinte scgundos sobre la protesta en las 
noticias de las seis de la tarde. Mundo y sus amigos se habian reunido para 
protestar la construccion del deposito, Tuvieron exito en detenerlo un 
poco, pero probablemcntc tendrian que hacer mucho mas para pararlo por 
complcto. 

Mundo habia ido dos vcces a Washington durante cl ano pasado para 
visitar a su prima Rebecca, una proyectista cn el Departamcnto de Ener- 
gia. El estaba orgulloso del trabajo fascinante dc su prima, pero cadavez 
<juc la visitaba se convene la mas y mas que cl gobicmo era demasiado 
grandc para que un individuo pudiera hacer cambios rcalmente importan- 
tcs. Para cl, la unica manera de cambiar las cosas era por accion directa 
como los boicotcos y las manifcstaciones, A pesar dc esos sontimicntos, 
unticipaba con placer ir a Washington cl martcs cntrante para almorzar 
otravez con Rebecca. 



"BETTER ACTIVE TODAY THAN RADIOACTIVE TOMORROW" 
read the banners. "Ban the Nuke! Ban the Nuke!" chanted the last pro- 
testers as the group dispersed and walked slowly home in the evening 
twilight. Mundo Cano was happy but tired. The weekend had been active. 
They had gathered two hundred protesters to oppose the construction 
of a nuclear waste depot near his home in Virginia. He thought his cause 
was valid. He had read that the nuclear waste would eventually contami- 
nate all of the area downstream from the depot, sterilizing both the cattle 
and the people who Uved there. The trouble was, thought Mundo, that 
just marching in front of the construction workers of the depot was not 
enough. The construction workers saw their job as a way to earn money 
for their families. The people who made the decision to build the depot 
would never find out about the protest unless they saw the twenty second 
news story on the six o'clock evening news. Mundo and his friends had 
come together to protes\ the construction of the depot. They were 
successful in slowing '.t down, but it would probably take much more 
action to stop it completely. 

Mundo had been to Washington two times during the past year to 
visit his cousin Rebecca who was a planner in the Department of Energy. 
He was proud of his cousin's fascinating job, but each time he visited he 
came away more convinced than ever that government was too big for 
anyone to miike any really important changes. He saw that direct political 
action such as boycotts and protests were the only way to change things. 
Despite his feelings he looked forward to going to Washington next 
Tuesday to have lunch again with Rebecca. 
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Note: 

Mundo Canons protest group represents a participant 
type of political orgar^ization ir} that it is made up of 
concerned citizens who have come together to express 
the same views without any major leadership. 
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Nota: 

La Alianza de Sobrevivencia de Alonso Tashima repre- 
senta el tipo de organizacidn polftica de coalicidn 
porque consiste en diferentes organ izaciones que se ban 
juntado con el proposito de ganar apoyo popular y 
legislativo para sus ideales. 



Alonso Tashima habia vivido en Washington, D.C., durante los uldmos 
tres anos desdc que sc traslado de su casa en Boise, Idaho, para dedicarse a 
trabajar con la Alianza de Sobrevivencia. Habia sido emocionante trabajar 
con la Alianza como cabildcro en cl Congreso. Su organizacion unificaba a 
los varios grupos de protesta de todo el pais en una red informal que enfo- 
caba las acciones del grupo, principalmente sobre asuntos nucleares especf- 
ficos. Fl trabajo de Alonso era hablar con personas en todos los ramos del 
gobicmo legislativo, ejecutivo y judicial— para tratar do convcncerlos a 
rcspaldar los propositos de la Alianza. La meta final era incrementar los 
numcros y la fuerza de la coalicion anti-nuclcar dentro del gobiemo. 

Para Alonso, el gobiemo era un gran numero de personas y organiza- 
ciones que trataban de haccr diferentes cosas. Estos trataban de convencer 
a otras personas y otros grupos de unirse a su causa para ejercer sufi- 
ciente presion polftica para hacer que el Congreso pasara una ley, o que un 
dcpartamento cambiara su polftica, o que el presidente promulgara una or- 
dcn cjecutiva. El gobiemo Ic parecfa confuso, pero vefa que era posible 
canibiarlo con suficientc presion polftica. 

Los marles sicmpre cran buenos para Alonso. Lc gustaba comer en la 
cafeteria del Dcpartamento de Energfa todos los martcs. Siempre habfa un 
bucn debate sobre la energfa nuclear y le gustaba tomar parte en ello con 
la esperanza de ganar mas partidarios para la Alianza. Ah, si, tambicn ha- 
bia cierta muchacha, Rebecca Von Bureau, en quien se habfa interesado 
rccicnlementc, Ella estaba muy familiarizada con los procedimientos del 
Dcpartamento y era muy agradable almorzar con ella. 
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Alonso Tashima had lived in Washington, D.C., for the past three 
years since he moved from his home in Boise, Idaho, to work full time for 
Survival Alliance. It had been exciting working for the Alliance as a 
congressional lobbyist. His organization united the different anti-nuclear 
protest organizations across the country into a loose network that could 
focus their group actions on specific nuclear issues. Alonso's job was 
to talk to people in all branches of the government— legislative, executive 
and judicial- and convince them to support the causes of the Alliance. 
The ultimate goal was to increase the size and strength of the anti-nuclear 
coalition within the government. 

Alonso viewed government as a large number of people and organiza- 
tions attempting to do different things. Each tried to convince other 
people and organizations to join them and build enough political support 
to get Congress to pass a law, or have a department change its policy, 
or have the President i:,^uc an executive order. He viewed government as 
amfusing, but saw that with enough politiciU support he could help 
make changes in it. 

Tuesdays were always a good day for Alonso. He enjoyed eating at 
the Dcparlment of Kiiergy cafeteria on Tuesdays. There was always 
a good debate on nuclear energy in which he could participate and per- 
haps win over a few more supporters for the Alliance. Ah yes, there 
was also a particular Rel)ecca Von Bureau in whom he had taken a recent 
interest. She knew the operating procedures of the Department and was 
a chiirniing luncheon conipiuiion. 
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Note: 

Alonso Tashima's Survival Alliance represents a coali- 
tional type of political organization in that they are a 
group of organizations that have joined forces in order 
to win over a majority of popular and congressional 
support for their ideals. 
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Nota: 

El departamento de Energia donde Rebecca Von Bureau 
trabaja representa el tipo de organ izacidn burocritica 
porque estS dividido en diferentes niveles y departamen- 
tos que toman las decisiones en conjunto para el departa* 
mento entero. 



£1 tecico rapido de las maquinas de escribir elcctricas Ilenaba el salon 
grande. Ella apreto el boton rojo que se encendia en su telefono: — Soy 
Rebecca. 

— Rebecca, la Casa Blanca quiere el informc sobre el impw^^to ccologi- 
CO de los desperdicios nucleares lo mas pronto posible. — El jefe del de- 
partamento sicmpre hablaba bruscamente en la manana. — tDonde esta 
ahora? 

— El departamento de investigacion acaba de entregamoslo esta ma- 
nana, — contesto Rebecca. — Lo tendremos listo para usted a fines de es- 
ta semana. 

— Muy bien, apresurensc. 

— Dc acuerdo. 

— Vicjo desagradable, — pcnso Rebecca cuando tcrmino la convcrsa- 
cion. 

— -Molly, — dijo Rebecca a la mujei que ocupaba el escritorio junto al 
suyo, — tcrmina con prisa ese informe sobre los desperdicios nucleares 
para entregarmelo manana por la manana. 

Para Rebecca el gobiemo era una cadena interminable dc mando con 
jcfcs de dcpartamcntos, ayudantcs y sub-departamcntos con sus jefes y 
ayudantcs. Todos contribuian a las decisiones gubernamentales como el 
informc sobre los desperdicios nucleares que cl presidente habia pedido. 

- -Bucno, por lo menos no trabajo para el senador Bullhorn, — penso 
Rebecca mientras sah'a para almorzar. — No hay ninguna jerarquia 
cjue trabaje con cl. Kl cs el unico cjuc manda. Kl jamas escucha a nadie. 



The rapid chatter of electric typewriters filled the long room. She 
punched the flashing red light on her phone: "Rebecca here." 

"Rebecca, the White House wants that environmental impact state- 
ment on nuclear waste as soon as possible." Her department chief always 
sounded gruff in the morning. "What stage is it in now?" 

"The research department just turned it in to us this morning." replied 
Rebecca. 

"We should have it ready for you by the end of the week." 

"O.K., let's get on it." 

"Right." 

"Old grumps," thought Rebecca as she hung up. 

"iMoUy," Rebecca said to the woman at the desk next to hers, "put a 
rush on that nuclear waste statement and have it ready forme by tomor- 
row morning." 

Government to Rebecca was a seemingly endless chain of command 
with department chiefs, assistants, sub-departments, and their chiefs and 
assistants all contributing to governmental decisions such as the one on 
nuclear waste recently requested by the President. 

"Well, at least I don't work for Senator Bullhorn," thought Rebecca as 
she wont out to lunch. "There's no chain of command working for him. 
He gives all the orders. As far as I know he never listens to anyone." 
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A/ore; 

Rebecca Von Bureau's Department of Energy represents 
a bureaucratic type of political organiiation in that it is 
divided into many different levels and departments 
which together make decisions for the whole depart- 
ment 
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Nota: 

El senador Q. Butt Bullhorn representa el tipo elitista 
que toma las decisiones poli'ticas en su comit4 y en su 
oficina. El toma las decisiones y otras personas las imple- 
men tan. 




National Park Service 



— Quiero hablar con el presidente — grito el senador Bullhorn en el 
telefono. 

- Lo siento, pero esta ocupado, — fue la respucsta. 
El senador Bullhorn colgo el telefono de golpe. 

-Tonto, ecomo espera ser h'der del gobiemo si no toma tiempo para 

escuchar a la gente que representa? — dijo el Senador a su puro. 

- America neccsita energia para su desarrollo industrial y la energia 
nuclear es la respucsta. Los depositos de petroleo se estan acabando y ne- 
cesitamos mas plantas de fuerza atomica para mantener las luces electricas 
de este pais. No entiendo por que el presidente escucha a esos grupos de 
protesta que andan asustando a la gente en cuanto a los desperdicios nu- 
cleares. Ridiculo, no son mas que unos simpatizadores comunistas. Esos 
de la alianza anti-nuclear deben'an ser encarcelados por interferir con 
nuestras fuentes de energia. Esos burocratas del Departamcnto de Energia 
son pcores aun, con su papeleo constante de una oficina a otra. America 
fuc fundada por hombres de accion e ideales que no escucharon a las pro- 
testas, sino que hicieron lo que les wecio correcto. 

- iVOSTOK! — grito cl senador Bullhorn a su ayudante. 

- Si', Senador. 

-Yo voy a detener ese proyecto de ley anti-nuclear en el Senado y no 
voy a (lejar que saiga del comitc este aiio. Eso va a parar al grupo de pro- 
testa. America se hi/o por personas que tomaron las decisiones corrcctas 
pura servir al pais. 

- - Si, Senador. 

- iY Vostok! Ilazme una reservacion para cl almuerzo cn la cafeteria 
del Departamcnto de Energia. 

***** 
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"I want to talk with the President," yelled Senator Bullhorn into the 
telephone." 

"I'm sorry, he's busy," was the answer. 

Senator Bullhorn slammed down the phone. 

"Darn fool, how can he expect to be a government leader if he doesn't 
take time to listen to his constituents," said the senator to his cigar. 

"America needs energy to feed its growing industry, and nuclear 
power is the answer. The oil supply is running out and we need more 
atomic power plants to keep the electric lights burning in the homes of 
our countrymen. I can't sec why the President is listening to those protes- 
ters scaring our good people about nuclear waste. Hogwash, just a bunch 
of commie sympathizers. Those anti-nuke alliance people should be put in 
jail for stopping our energy supply. Those bureaucrats at the Department 
of Energy are even worse, endlessly moving papers from office to office. 
America was founded by men of ideals and action who didn't listen to 
protesters, but went ahead and did what they thought was right." 

"VOSTOK!" yelled Senator Bullhorn to his aide. 

"Yes, Senator." 

"I'm going to sit on that anti-nuclear bill before the Senate and I'm 
not going to let it out of committee this year. That'll stop those protes- 
ters. America was made by people who made the right decisions in the 
service of their country." 

"Yes, Senator." 

"And Vostok! Get mc a lunch reservation at the Department of Kncr- 
Ky cafeteria," 

***** 
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ACTIVIDADES 



Actividad 1 

Cada uno de los cuatro personajes del ensayo representa un tipo espe- 
cifico de decision politica, tPucdcs emparcjar a los personajes con su deci- 
sion politica rcspcctiva? 



Actividad 2 

Describe brevemente las cuatro maneras de tomar decisiones politicas 
que se describcn en el ensayo, 

Actividad 3 

El gobiemo es una institucion formal que reparte riqucza, poder y re- 
cursos. Describe brevemente como se puede lograr esto usando cada 
manera de tomar decisiones politicas. Puedes usar los cuentos para ayudar- 
te si quieres. 

Actividad 4 

Si fueras un ciudadano interesado que quisiera cambiar la politica del 
gobiemo, ^como lo harias por medio de los cuatro tipos dc decisiones 
politicas? 



2. burocratica 

3. participantc 
4« coalicional 



1. elitista 



a. Mundo 

b. Rebecca 



c. Senador Bullhorn 
d* Alonso 



ACTIVITIES 



Activity 1 

Each of the fi>ur characters in the case study represents a specific type 
of political decision making. Can you match them up? 

1- -*lite a. Mundo 

2. bureaucratic b. Rebecca 

3. participant c. Senator Bullhorn 

4. coalitional d. Alonso 

Activity 2 

Briefly describe the four types of political decision making as re- 
presented in the case study. 

Activity 3 

Government is a formal institution which allocates wealth, power, 
and resources. Describe briefly how this can be accomplished through 
each form of political decision making. You can use ihe stories to help 
you if you wish. 

Activity 4 

As a concerned citizen who wanted to change government policies, 
how would you go about it through each of the four types of political 
decision making? 
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Actividad 5 



Divi'danse en grupos dc tres a cuatro estudiantes* Cada estudiante debe 
hacer el papel de uno de los personajes y actuar en la siguiente situacion: 
a- Rebecca, el senador Bullhorn y Alonso tratan de explicar su sistema 
de tomar decisiones poh'ticas a Mundo mientras almuerzan juntos* 
Mundo decide cual de los tres lo ha explicado mejor. 

b. Si Mundo, Alonso, Rebecca y cl senador Bullhorn querian promo- 
ver un sistema nacional de transporte rapido icomo lo haria cada 
uno denlro de su sistema dc tomar decisiones politicas? Describe 
como tu personaje lo han'a- 

c. Si Mundo, Alonso, Rebecca y el senador Bullhorn quisieran formar 
un Club de Baile Salsa ccomo crces que cada uno quem'a organizar- 
lo? Describe como tu personaje lo han'a y enumera las ventajas y las 
desvcntajas. 

Actividad 6 

Si Mundo, Alonso, Rebecca y el senador Bullhorn tuvicran sus propios 
sistcmas poh'licos ccomo han'a cada uno para: 

a. Rcpartir las contribuciones dc dinero (riqueza) cntre los individuos 
denlro de su propio sistema? 

b. Decidir quien dcbe ocupar un pueslo politico (podcr) cn su sistc- 



c. Decidir quicn dan'a los discursos principales en television (rccursos)? 
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Activity 5 

Divide into groups of three or four students, with each one role play- 
ing one of the characters and act out the following: 

a. Rebecca, Senator Bullhorn, and Alonso attempt to explain their 
system of political decision making to Mundo while they have 
lunch. Mundo decides which of the three has given the best 
explanation. 

b. If Mundo, Alonso, Rebecca, and Senator Bullhorn wanted to 
support a national rapid transit system, how would they each go 
about it in their own system of political decision making? Describe 
how your character would do it. 

c. If Mundo, Alonso, Rebecca, and Senator Bullhorn wanted to form 
a Salsa Dance Club, how would each of them want to organize 
it? Describe how your character would do it, and state the ad- 
vantages and disadvantages. 

Activity 6 

If Mundo, Alonso, Rebecca, and Senator Bullhorn each had their 
own political system how would each of them: 

a. Divide up money contributions (wealth) to the individuals in 
their own system? 

b. Decide who should hold political office (power) in their system? 

c. Decide who would give the major speeches on T.V. (resources)? 
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EXCURSIONES 



Sugerencia: 



Excursion 1 

Busca ejemplos en tu comunidad de los cuatro tipos de sistemas poll- 
ticos prescntad^s en esta leccion (participante, coalicional, burocratico y 



Todas las excursiones de esta leccidn $e pueden hacer en 
grupos o indMdualmente, segOn la preferencia del maes- 
tro. 



elitista). cComo distribuyen la riqueza, el podcr y los recursos? 
Excursion 2 

cComo hari'as para distribuir: sueldos (riqueza) entre viejos y jovenes; 
oportunidades de ser lider (poder) entrc hombres y mujeres;y bolctos gra- 
tis para los partidos de futbol (recursos) entre diferentes grupos etnicos en 
las siguientes situaciones? 

a* Eres presidente de tu propia compania, (Un sistema politico eli- 
tista.) 

b. Eres jefe de una compania multinacional que tiene 3,000 empleados 
y cinco departamentos principales: investigacion, desarroUo, pro- 
duccion, ventas y mantenimiento, Ademas tiene cuatro subdivisio- 
nes en cada departamento y un director para cada subdivision, (Un 
sistema politico burocratico.) 

c. Has sido elegido(a) jefe del Programa para Unidad Latino America- 
no (PULA). Este grupo tiene miembros de diez paises latinoameri- 
canos; cada pa/s tiene un voto en cualquier accion que tome PULA 
y todos aceptan la decision de la mayoria* (Un sistema politico 
coalicionaL) 

d. Tu y tus amigos deciden juntarse para organizar un baile en la calle, 
(Un sistema politico participante.) 
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EXCURSIONS 
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Excursion 1 

Try to find examples in your community of each of the four types 
of political systems presented in this lesson (participant, coalitional, 



Suggestion: 



All of the excursions in this lesson can be done by 
individual students or as group activities^ depending 
on teacher preference. 



bureaucratic, and elite). How do they distribute wealthy power, and re- 
sources? 

Excursion 2 

How would you distribute: pay (wealth) between old and young; 
leadership positions (power) between men and women; and free soccer 
game tickets (resources) among ethnic groups in the following situations: 

a. You are the president of your own company. (An elite political 
system.) 

b. You arc the head of a multinational corporation with 3,000 
employees and five major departments: research, development, 
production, sales, and maintenance. There are four subdivisions 
to each department and a director for each subdivision. (A 
bureaucratic political system.) 

c. You have been elected head of the Program for Latin American 
Unity (PLAU). It has members from ten Latin American coun- 
tries; each country h^s . equal vote in any action taken by PLAU, 
and all abide by the majority decision. (A coalitional political 
system.) 

d. You and your friends decide to organize a street dance together. 
(A participant political system.) 




Excursion 3 

tQue harias en las siguientes situaciones? 

a. Si estuvieras en un sistema politico participante como el caso de or- 
ganizar un baile en la calle ^como harias para asegurar que tu banda 
favorita de rock, los "Disco Rocks*' tocara para el baile? 

b. Si estuvieras en un sistema politico coalicional como el Programa 
para Unidad Latinoamericano (PULA) y necesitaras una mayoria 
de diez votos en PULA para importar espejos triples para verte 
los oidos ^que harias para conseguir permiso de hacerlo? 

c. Si estuvieras en un sistema politico burocratico como una corpora- 
cion multinacional grande, tque harias para que pintaran tu ofici- 
na de color amarillo yum yum? (Tienes que pasar por un director de 
subdivision, un director de division y el presidente de la compania.) 

d. Si estuvieras cn un sistema politico elitista donde el presidente era 
dueno de la compania y tu eras jefe de la seccion de tapas para 
crema dc cacahuaf.es, tque harias para conseguir mejores sueldos 
para tu departamento? 

Excursion 4 

Trabajando en pequcnos grupos, traten de encontrar por lo menos tres 
situaciones diferentes cn que se necesiten las cuatro maneras de tomar 
dccisiones politicas cn conjunto para causar un cambio en la politica del 
gobiemo. Por ejemplo, un periodista rehusa nombrar sus fuentes de 
informacion y el jucz lo manda a la carcel (sistema elitista). Los amigos del 
periodista sc juntan para organizar una campana para conseguir su libcr- 
tad (participante). Varios grupos civicos se unen con los amigos (coalicio- 
nal) y logranquc la legislatura del estado tome medidas de cmergencia para 
libcrar al periodista micntras apelan a la Corte Suprema (burocratico). 



Excursion 3 

What would you do in the following situations? 

a. If you found yourself in a participant political system such as 
organizing a street dance, describe briefly how you would make 
sure that your favorite rock band the **Disco Rocks'* played at 
the dance. 

b. If you found yourself in a coalitional political system such as 
the Program for Latin American Unity (PLAU) where you needed 
a majority of the ten votes in Pi.AU to import three-way mirrors 
for looking at your ears, how would you go about getting per- 
mission to do so? 

c. If you found yourself in a bureaucratic political system such as 
a large multinational corporation, how would you get your office 
painted yum yum yellow. (You have a subdivision director, division 
director, and president of the corporation above you.) 

d. If you found yourself in an elite political system where the presi- 
dent owned the company and you were the head of the peanut 
butter jar lid counter, how would you go about getting a pay 
raise for your department? 

Excursion 4 

Working in small groups, try to find at least three different situations 
in which all four politic J decision-making systems might be required 
to work together to cause a change in government policy. For exam- 
ple, a reporter is sentenced to jail by a judge because he refused to reveal 
his sources (elite system). His friends get together to start a campaign to 
obtain his release (participant). They are joined by various civic groups 
(coalitional) who get an emergency measure passed by the state legislature 
to free the reporter pending an ' leal to the Supreme Court (bureau- 
cratic). ^ 
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World, !nc., 1957. 
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This is a well-known novel about a black man who is treated as if he 
does not exist by members of the dominant white society. 

Gardner, John W. Excellence-Can We Be Equal and Excellent Too? New 
York: Harper and Brothers, 1961. 

This essay examines the contradictions conceivably inherent in equah- 
ty, excellence, and competition in a free society. It touches on educa- 
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1974. 
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Toffler, Alvin. Future Shock, New York: Bantam Books, 1971. 

Este libro "best-seller'' aclara muchos problemas relacionados con los 
cam bios sociales que se hacen cada dia mas rapidos. El capitulo 7 es 
especialmente pertinente al estudio de la vida organizada en unasocie- 
dad modema que depende de la tecnologia. 



Michelson, David Reuben, and the editors of Science Book Associates. 
The Cities of Tomorrow's World: Challenges to Urban Survival. New 
York - 1973. 

Showa the effects of technology on urban life. 

Roebuck, Jane*. The Shaping of Urban Society. New York: Charlfs 
Scribner's Sons, 1974. 

This is a good history of city forms and functions. 

Tarr, Joel, cd. Pailems in City Crowth. Glenvicvy, Illinois: Scott, Forcs- 
maji, 1975. 

A useful collodion of primary sources with questions and answers 
for students. 

lofflcr, Alvin. Future Shock. New York: Bantam Books, 1971. 

This best-seller provides many insights into the problems of coping 
with accelerating social change. Chapter 7 is particularly relevant to 
any study of organized life in a modern technological society. 
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LA FERIA 



Pantos principales: 

h Cada individuo participa en an slstema econdmico 
como productor, distribuidor o consumidor de mer- 
cancfas o servicios, 

2. Los sistemas econdmicos siempre implican an inter- 
cambio de mercamas o servicios. 

3. Para que un sistema econdmico sea efectivo, debe 
tener una organizacidn forma/ Que haga decisiones 
importan tes en el sistema. 

4. El conflicto existe en un sistema econdmico cuando 
hay un desequilibrio de recursos, mercancfas o servi- 
cios en las etapas de produccidn, distribucion o con- 
sumo. 

Sugerencias: 

Dfgales a los estudiantes que tengan en mente ef tftulo 
del cuento, "La feria/' mientras lo leen. iEsbuen tftulo 
para el cuento? <Por qu6? a iPor qu6 no? 

Haga que los estudiantes expliquen como una feria de 
mercancfas, un cambalache o "feria'^ representa la fase 
de produccion, distn'bjcidn o consumo de un sistema 
econdmico. cComo se ajustan las tres fases? 

Nota: 

Un sistema econdmico es cualquier sistema en que se 
produce, se distribuye, o se consume algo. General 
Motors Corporation hace un automovil. Lo distribuye 
a sus agendas para vender lo. Una f am ilia en tu calle com- 
pra ef automdvif. Las tres etapas del sistema econdmico 
estin completas. Se produce un automdvil; se vende o se 
distribuye; entonces una f am ilia lo compra o lo "consu- 
me. " Tu .hermana corta los c^spedes para ganar dinero. 
Ella ha producido un servicio- cortar c4$pedes~ y lo 
distribuye habfandoles a los vecinos y anunciandolo en 
los periddicos. Los consumidores de su servicio son las 
personas para quienes ella corta el c4sped. Ellos consu- 
men disfrutando un cesped bien cortado. 



Clara es una joven empresaria. Aprende por experiencia que puede 
ganar dinero no solo de la produccion de cosas para vender, sino por 
tracrles clicntcs a las personas que producen mercancias y dan servi- 
cios. Esta experiencia le enscna que lodo proceso economico consta 
de tres cosas; productores, distribuidores y consumidores. Sus amigos 
producen las mercancias y servicios que los clientes o consumidores 
desean y Clara es la **distribuidora** que junta a los productores con 
los consumidores. 

Tambien aprende que las relaciones entre amigos no permanccen 
igualcs cuando se trata de negocios. Un negocio eficiente necesita una or- 
ganizacion formal o un acuerdo entre los socios estipulando como se to- 
maran las decisonx*?s importantes, quien las tomara, como se van a dividir 
los gastos y las ganancii^s y quienes en la empresa van a hacer determina- 
dos trabajos especializados. Clara no adquiere enseguida la habilidad y la 
sahiduria para organizar un negocio. Por pruebas y errores, Clara se da 
cucnta de las decisiones basicas que todo gerente de negocios tiene que 
toniar. Clara aprende que cstas decisiones basicas nunca se resuelven 
complctamente y que estas pueden cambiar en cl curso del tiempo. 

Una de sus decisi<mcs basicas causa un conflicto en su negocio o siste- 
ma economico. La decision critica de Clara fuc tomar dicz por ciento de 
las ganancias de cada uno de sus amigos en el negocio para pagarse a cUa 
misma. Nunca llega a comprcnder complctamente que los conflictos cn un 
negocio o sistema eccmomico en general son el resultado de un dese- 
(juiliorio o distribucion dcsigual do recursos, mercancias o servicios cn una 
tie las tres etapas del proceso economico. Roy no creo que ella tenga de- 
recho a toinar dicz por cienti) dc las ganancias. Aunque ella se qucda con 
la ganancia, cl conflicto biisico en el negocio de Clara permanoce y a fin 
lie cucntas, ella se pregunta si ha tornado o no la decision correcta. 



THE FAIR 



Clara is a young business entrepreneur. From experience she learns 
that she can earn money not just from the production of things for people 
to buy, but also by bringing customers to thr people who make goods and 
provide services for them. Through this experience she learns that any 
economic process consists of three things: producers, distributors, and 
consumers. Her friends produce the goods and services wanted by the 
customers or consumers and Clara is the "distributor" who brings the 
producers and consumers together. 

To run a business enterprise, she also learns that relationships between 
friends do not stay the same. An effective business must have a formal 
organization or agieement between partners on how important decisions 
arc to be made, who will make them, how profits and expenses are to be 
distributed, and wh'ch specialized tasks are to be done by which members 
in the b.;siness enterprise. Clara's skill and learning about how to organize 
a business do not come quickly. Through trial and error, Clara becomes 
aware of the basic decisions which must be made by any woman or man in 
business. These basic decisions, Clara learns, are never fully resolved and 
may change over time. 

A conflict in her business or economic system develops over one of 
her basic decisions. Clara s critical decision was to take a ten pen prof- 
it from each of her friends in the business to pay her own wage. She never 
fully realizes that conflicts in any economic or business system are usually 
due to an imbalance or unequal distribution of resounds, goods, or 
services in one of the three stages of the economic process. Roy questions 
her seriously about her right to take a ten percent profit. Although she 
keeps the profit, the basic conflict remains in Clara's business enterprise 
and in the end she questions whether or not she has made a correct 
decision. 

^ * Kt * * « 
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Major Points: 

1. Each ind' ndual participates in an economic system 
as a proauoer, a distributor, or a consumer of goods 
and services, 

2. Economic systems always involve an exchange of 
goods or services. 

3. In order to be ef Active, an economic system nust 
have a formal organization to make important 
decisions for the system. 

4. Conflict in ar» economic system exists yvhen there 
is an uneven distribution of resources, goods, or 
services at the production, distribution, or consump- 
tion stage of the system. 

Suggestions: 

Tell your students to keep the title of the story 'The 
Fair'' in mind as they read it. 1$ it a good title for the 
story? Why or why not? 

Have your students explain how a trade fair, swap meet, 
or "fair" represents the production, distribution, or 
consumer phase of an economic system. How do all 
three phases fit together? 

Note: 

An economic system is any system in which something is 
produced, distributed, and consumed. General Motors 
Corporation makes a car. They distribute it to their dea- 
lers to sell. A family on your street buys the car. The 
three stage economic system is then complete. A car is 
produced; it is sold or distributed; then a family buys, or 
"consumes" it. Your sister mows lawns to earn money. 
She has produced a service-mowing lawns-and she dis- 
tributes it by telling her neighbors what she does and by 
advertising in the newspaper. The consumers of her 
service are the people whose lawns she mows. They con* 
sume by enjoying an evenly cut lawn. 
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Sugerencias: 

Despu4$ de que sus estudiantes hay an leido el cue^^r, 
haga que ellos: 

a. determinen quienes son los productores, distri- 
buidores y consumtdores en el sistema econd- 
mico del cuento. 

b. den e/emplos de otros sistemas econdmicos que 
puedan identificar alrededor de eilos. 



— Clara, testa parejo el rotulo? — llamo Jack desde lo alto de la es- 
calera dondc estabaparado, 

Clara dejo de prestarles atencion a sus companeros de clase que se 
movian alrededor de ella llevando mesas, ropa vieja, arte y rotulos y 
protegio sus ojos contra el sol para podcr ver el rotulo estirado sobre la 
entrada de la feria. Las letras que decian **LA FERIA" se destacaban 
sobre el sol tempranero de la manana, — Me parece que se ve bien« — 
Clara detuvo a uno de los estudiantes menores a quien no conocfa. — Jack 
quiere saber si el rotulo esta parejo* cTc parece que se ve bien? 

— Sf. Se ve bien* — El muchacho estaba entusiasmado, — Hay 
bastante actividad aqui para ser sabado. iCrees que vendrd mucha gente a 
la feria? 



ib7 




"Clara, is the banner even?" Jack called out from atop his ladder. 

Clara took her attention away from her schoolmates who were moving 
about her, carrying tables, old clothes, artwork, and signs. She shaded her 
eyes to see the sign stretched across the entrance to the fair grounds. 
Lettering for 'THE FAIR" stood out boldly above the early morning sun. 
"Looks fine to me." Clara stopped one of the younger students whom she 
did not know. "Jack wants to know if the sign is even. Does it look right 
to you?" 

"Yes. It looks nice." The boy was excited. "Sure is busy around 
here for a Saturday. Do you think many people will show up for the fair?" 
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Suggestions: 

After your students read the story, have them: 

a. Determine who are the producers, distributors 
and consumers in the economic system of the 
story. 

b. Give examples of other economic systems they 
can identify around them. 
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Sugerencias: 

Haga estas preguntas a sus estudiantes: 

En las siguientes situaciones cqui fase del sistema eco- 
ndmico re/jresenta Chra: produccion, distribucion o 
consumo? Ex plica tus tes.ouestas, 

a. Clara traba/a por su cuenta como mecandgrafa. 
^Qu4 fase representa? 

b. Para el fabricante de la maquina de escribir iqu6 
fase representa ella? 

c. Para la persona quien la emplea tqu4 fase represent 
ta? 

d. dQu6 fase es cuando ella fija avisos con su nombre y 
numero de tel6fono en todas las tablillas que hay en 
el pueblo? 

e. dQu6 fase es cuando Clara ayuda a su hermana a 
hacer tarjetas de anuncios? 



ERIC 



— Todos cstamos contando con ello, — Clara penso cn todas las per- 
sonas que estaban metidas en su negocio y las otras que estaban en ello 
por este dia. — Que todos compartamos de la abundancia hoy, — dijo, 
para incluirlo a el en lo que pasaba. Lo que no le dijo era que esperaba 
que ella y sus amigos no hubieran tratado de abarcar demasiado. 

Clara sonrio porque sus pensamientos le recordaron el principio de 

su empresa hace menos de un ano. Ella habia hablado en serio con su 

profesor de comercio, el senor Kettering, 

♦ ♦ « ♦ ♦ 

— Clara, como tu profesor de comercio, dejame darte estos conse- 
jos, --le habia dicho. — Son mis mejores consejos para los ncgocios en 
general. Recuerda estas frases: *La abundancia da libcrtad* y *No trates 
de abarcar demasiado/ Si tc dcjas guiar por la primera y usas la scgunda 
como frcno, siempre mantcndras la integridad. 

Las radiantes facciones de Clara se oscurecieron debido a la confu- 
sion. — No entiendo lo que quiere decir. 

— Lo sc, pero llegaras a entenderlo, Casi todas las situaciones que 
cncontraras cn el comercio te ayudaran a entenderlo, 

Desde esa convcrsacion Clara habia reorganizado el negocio tres veccs. 
Cada vcz su papcl en el negocio habia cambiado, Ahora ella estaba coordi- 
nando una feria cn que muchos dc sus companeros de clase y bastantes 
pcrsonas de su pueblo estaban participando. Clara se dio cuenta de que en 
caiia ctapa dc su negocio, el consejo dc su profesor habia sido importuntc 
paia saber si estaba actuando bien o no. 

Al principio, Clara habia sido una mecanografa indcpcndicntc, traba- 
jando para si misma. Habia cscrito a maquina una lista dc sus aptitudes y 
su numcro dc tclcfono en cincuenta tarjetas de tres por cinco pulgadas 
para pcgar cn todas las tablillas que pudicra encontrar en 1 1 pueblo. Pero 




"We're all counting on it." Clara thought of all the people who were 
now involved in her business and the number of others who were involving 
themselves with it on this day. **May we all share in abundance today,'* 
she said, to include him in what was happening. What she didn't tell 
him was that she hoped she and her friends had not overextended them- 
selves. 

Clara smiled because her thoughts reminded her of the beginning of 

her enterprise less than a year ago. She had been having a serious conver* 

salion with her business teacher, Mr. Kettering. 

% % % % % 

"Clara, as your business teacher, let me pass on these words to you," 
he had said. "They give my best all-purpose business advice. Remember 
these phrases: There's freedom in abundance' and 'Don't overextend 
yourself.' If you will keep the first as your guide and the second as your 
restraint, you will always maintain your integrity." 

The brightness of Clara's features darkened with confusion. "I don't 
understand what you mean." 

"I know, but you will. Almost every situation that will come up for 
you in business will help you understand my meaning." 

Since that conversation, Clara had reorganized her business three 
times. Kdch time her role in the business had changed. Now she was co- 
ordinating a fair that involved not only a vast number of her school mates, 
but also a good portion of her home town. Clara realized that at each 
stage of her business, her teacher's advice had been important in helping 
her to cletennine whether or not her acti<ms were ri>»ht. 

hi ihe beginning, Clara had been a freelance or self-employed typist. 
She had typed out her qualifications an<l phone number on fifty three-by- 
five inch index cards to post on every bulletin board she could find in 
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Suggestions: 

Ask your students these questions: 

In the followng situations, what phase of the economic 
system does Clara represent: production, distribution, or 
consumption? Explain your answers. 

a. Clara is a freelance typist. What phase does she rep- 
resent? 

b. For the manufacturer of the typewriter, what phase 
does she represent? 

c. For the person who hires her, what phase does she 
represent? 

d. What phase is it when she places her name and 
telephone number on every bulletin board in town? 

e. What phase is it when Clara helps her sister by making 
advertising cards? 



despues de solamente una tarde de pegar las tarjetas, se le ocurrio una idea 
que iba a transformar su empresa en algo que ni siquiera se habxa imagina- 
do. Se fue a casa inmediatamcnte en su bicicleta. 

IPatricia! — le habia gritado a su hermanamenor mientras entraba 

de golpe a la casa. — Patricia, itcngo una idea fantastical Tu quieres tra- 
bajar cuidando a ninos. Yo tc puedo ayudar a conseguir el trabajo. Estaba 
en el colegio comunal pegando mi tarjcta y so me ocurrio leer las otras 
tarjetas. Dos eran de estudianles que ofrecian servicios dc cuidar a ninos. 
iEntonces me regrese inmcdiatamentc para contartelo! Tengo unas 
tarjetas extras que podemos llenar. Yo creo que si invertimos un poco de 
tiempo esta tardc ea hacer tarjetas para ti, entonces manana y pasado 
manana entrc las dos podemos llcvar nuestras tarjetas a todo el pueblo 
para vcr lo que pasa. 

A Patricia le gusto la idea, pero estaba preocupada por el trabajo que 
rcpresentaba fijar tantas tarjetas. — Yo te lo haria, — le dijo Clara, — pero 
tcmo que cstuviera sobrccargada y Ucgara a rcscntir que no me hubicras 
ayudado. Adcmas, si tu ayudas con cl trabajo, yo te puedo ayudar a hacer 
las tarjetas. — De repentc, Ic parccio a Patricia que el proyecto scria muy 
divcrtido. Era tambien mucho trabajo, mas dc lo que se habian imaginado. 
Tardaron trcs dias en fijar todas las tarjetas y cuando tcrminaron estaban 
contcntas de haberlo hccho juntas. Clara estaba sorprendida dc ver que ya 
hahia utilizado cl conscjo del scnor Kettering en su ncgocio y le estaba 
daado buen resultado. 

Patricia fue la primcra en recibir Uamadas. En dos semanas tenia mas 
ofcrtas dc trabajo para cuidar a ninos que las que podia aceptar. En \qz de 
rchusar los cmplcos sobrantcs, se los habia dado a Claia. Antes de tcrmi- 
nar el mcs, Clara recibio ofcrtas dc trabajo para pasar a maquina las tcsis 
(ic los cstudiantcs del colegio comunal. Sus clicntes les hablaron a sus 
amigos y pnmto 1 trabajo aumento. Cuando Clara comenzo a pasar todos 
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Sugerencias- 

Ef sistema econdmico de Clara es ineficiente porque le 
fatta una organizacion formal para tomar decisiones im- 
portantes. (Viase pun to principal 3J Si sus estudiantes 
estuvieran en la situacidn de Clara dcdmo organizarfan 
el negocio para resolver este problema? 

Han surgido conflictos en el sistema econdmico o en el 
negocio de Clara porque habia un desequilibrio o 
"sobrecarga" en una de las fasesdel sistema: produccion, 
distribucion o consumo. (V4anse puntos principals 1 y 
4J Haga que los estudiantes expliquen cual fase esta 
desequilibrado o sobrecargada y por qui. 



sus periodos librcs y todas las tardes despues de clase escribicndo a ma- 
quina, se dio cuenta de que estaba abarcando demasiado. Hablo con su 
hcrmana sobre la situacion. 

- -Es raro, — dijo Patricia, — crco que las dos hemos descubierto una 
verdadcra necesidad y por mi parte, siento que si no respondo a esa 
necesidad estoy faltandole a la gente. 

— Lo se, — contesto Clara, — es como si al comenzar el negocio 
hubicramos declarado nuestros papeles en la sociedad y ahora me parece 
que rehusar un trabajo es rechazar mi papel. Ademas, tengo miedo de que 
si comienzo a decir *No,^ todo el mundo se dara cuenta y dejara de Uamar- 
me para ofrecermc trabajo. 

Patricia miro directamente a su hermana. — Yo tengo suerte. Es facil 
cuidar a los nines, asi que yo puedo compartir el trabajo con mis amigas. 
Mi unico problema es que mis amigas se quedan con los clientes en las 
noches cuando yo no tengo nada. Pero la mecanografia no es tan facil. 

Tienes raxon,- -sonrio Clara. Ix! gustaba la rclacion solida que 
tenia con su hermana cuando hablaban de negocios. — Sin embargo, es 
buena idea confirmar con mis amigos para vcr quien puede ayudarme. 

En las dos scniunas despues de hal ".ar dc negocios con Patricia, Clara 
les dio empico a cinco de sus am^'gos. Pcro estaba decepcionada con los 
rcsultados. Una persona habia hecho h?ista ties errores dj ortografia cn 
una sola pagina sin corregirKxs. Otra habr^ saltado una frase eiuera. Otra 
habia uisado una cinta tan vicja on la maquuia de escribir que Clara apenas 
podia leer la tcsis. Y pcDi aun, dos de sus amigas ni siquicra tcrminaron el 
trabajo: una porque tenia inuchu tarea en su clase y la otra porque habui 
salido eon sus amigos. Para eolmo, cuando reunia a los cinco amigos 
despues de his chtscs para poder hablar dc estos problcmas ila habi'an 
acusado de ser mandona! 

VJ(> 



town. But she had been out no more than one afternoon tacking up her 
cards when she got an idea which would eventually transform her enter- 
prise into something she had not yet imagined. She pedaled home im- 
mediately. 

*Tatricia!'' she had called to her younger sister as she burst into the 
house. *Tatricia, Tve got a great idea! You know youVe been wanting 
baby-sitting jobs? I know how I can help you get them. I was at the 
community college putting up my card and decided to read what other 
cards were there. A couple were from students oifering their baby-sitting 
services. So I came right back to tell you! I have some extra cards we 
could fill out. I figure if we invest some time this afternoon producing 
cards for you, then tomorrow and the next day we can take each other's 
cards around town and see what comes of it." 

Patricia liked the idea, but worried about the work involved in putting 
up so many cards. **rd do it for you myself/* Clara told her, **but I'm 
afraid I would be overex tending myself and would probably resent your 
not helping out. Besides, if youMl share in the work, I'll help you make up 
your cards." Suddenly it seemed to Patricia that the project could be a lot 
of fun. It was also a lot of work, more than either of them had imagined, 
h took three days for them to post all of their notices, and when they 
were done they were glad they had done it together. Clara was suq)rised 
to see that she had already incorporated Mr. Kettering's advice into her 
business, and ;ilready it was paying off. 

Patricia was the first to get calls. In two weeks time she had more 
baby-sitting offers th<m she could hj<rdle. Rather than refuse the extra 
jobs, she had passed them on to C\<u'y. Before the month was out, Clara 
was getting requests to type college icrm papers. The people she helped 
told their friends, iuid soon wor!: was coming in steadily. It was when 
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Clara began spending every free period and every day after school in the 
typing room that she realized she had overextended herself. She talked to 
her sister about it, 

**U*s strange," said Patricia, feel if both of us have tapped a need 
that really exists out there and, for myself, I feel if 1 don*t respond to that 
need, I'm letting people down." 

**I know," Clara agreed, **it's li'ce by declaring our business we have 
declared our roles in society, and now I feel that by turning down jobs Vtn 
pulling back from my role. Besides, I'm afraid that if I start saying *No,' 
the word will get around and people will stop calling me with work." 

Patricia looked directly at her sister. *Tm lucky. Baby-sitting is 
an easy enough job that I can pass some extra work tm to my friends. 
My only problem is that my friends end up with my customers on nights 
when I end up with nothing. But typing's not that easy/' 

**You're right," Clara smiled. She enjoyed how real her relationship 
with her sister felt when they talked about busine^ **Kven i;o, it does 
make sense for nie to check with my friends to sex who maybe could 
help.'' 

In the two weeks that followed her business talk with Patricia, Clara 
gave out jobs to five of her friends. She was, however, disappointed with 
the results. One friend had made as many as three spelling mistakes on one 
piige without correcting them. Another had left out a whole sentence. 
Another had used a typewriter with such a worn ribbon that Clara could 
barely read the paper. And worse still, two of her friends had not even 
finished their assignments: one because of too much homework and the 
other because she had gone out with friends. The final l)low was that 
when she gathered her five friends togetlier after school to talk about 
these problems they h id all accused her of being bossy! 
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Suggestions: 

Clara's economic system is inefficient because it lacks a 
formal organization for major decisions (see Major Point 
3). If your students were in Clara's place, how would 
they organize the business to solve this problem? 

Conflicts have developed in Clara's economic system or 
business because there was an unequal balance or ''over- 
extension'' in one of the phases of the system: produc- 
tion, distribution, or consumption (see Major Points 1 
and 4). Have students explain which phase is out of bal- 
ance or overextended and why. 



— Si ustcdcs hubicran cumplido con el irato que hicieron conmigo, 
no tcndn'a yo que aparecer como mandona. Es decir, yo no quiero ser la 
patrona de ustedes. Yo pensaba que eramos iguales. Pienso que cuando se 
decidieron a no cumplir con el trabajo que les di-el trabajo que todavia es 
mi responsabilidad' se decidieron hacerme la patrona. iPues yo no lo 
acepto! Tal vez sea demasiado contar con ustet!es. Yo no sc. Tienen que 
decirmc que piensan de esto. 

La conversacion que siguio no era facil. Un amigo admitio que sentia 
que Clara estaba aprovechandose de ellos al pedir su ayuda. Otra estaba de 
acuerdo: Marguerite dijo que Clara podn'a imaginarse que los estaba 
tratando a todos como iguales, pero que ella no creia que compartiera 
nada de su negocio. Al fin, todos admiiieron que estaban un poco resen- 



"If you had lived up to your agreement with me, I wouldn't have to 46 
Stand here sounding like a boss to you! I mean, I really don't want to be 
your boss. I thought of us as equals. I figure when you decided to be un- 
equal to the job I gave you-the job I'm still responsible for!— you de- 
cided to make me your boss. Well, I'll have no part of it! Maybe Tve over- 
extended myself in relying on you. I don't know. You'll have to tell me 
how you see all this." 

The conversation that followed was not an easy one. One friend 
admitted that he felt Clara was really only taking advantage of them all in 
getting them to help her out. Another agreed: Marguerite said Clara might 
think she was treating everyone as equals, but for her part she didn't feel 
she shared in Clara's business at all. Finally everyone admitted to fueling 



tidos. Esa confesion de sus sentimientos les permitio sentirse mas como- 
dos. — IQuc clase de igualdad nos dio el negocio!, — dijo Manuel, el 
que habia saltado una frasc en la lesis. — INos ha hecho igualmente 
rcscntidos el uno con cl otro! — Todos sc rieron. 

De esq momento en adelante, la reunion se hizo productiva. El primer 
asunto era que haccr con los trabajos ^^Ihechos. Errores de ortografia 
cran facilcs de rctocar. Se podia arreglar la tesis que faltaba una frase 
con solamente haccr una pagina de nuevo. Kathleen, que tenia la cinta 
gastada cn su maquina de escribir, dijo que contaria la compia de una 
cinta nueva como parte de sus gastos generales, pero que le molcstaba 
tcner que costear los gastos generales por si sola. Marguerite, que habia 
tenido mucha tarea, dijo que tenninan'a su trabajo esa misma noche, pero 
que no cstaba segura cuanto trabajo pudiera haccr en el futuro, pero que 
quen'a hacer algo. Norma, la que habia salido con unos amigos, dijo que 
no queria que el grupo contara con ella y que, en cuanto a este trabajo, 
prcferiria que otra persona lo hiciera. Antes de irse Norma, Manuel habia 
ofrecido haccr el trabajo de ella. 

Una vez arrcgladas las obligaciones personales en cuanto al trabajo, 
sc scntian aliviados y querian hablar de la organizacion futura de su 
emprcsa. Clara miro alrcdedor del palon de clase y vio que cada amigo y 
aniiga tenia intcrcs cn haccr un comproniiso serio. Entonces, pasaron la 
hora siguiente hablando sobre la reorg;inizaci6n del negocio. 

Dccidicron que, aunque Clara no fuera la jefa, tenia una funcion 
central dentro dc la organizacion, una funcion difercnte de la que desem- 
penaban los otros* Todos prometieron ser rcsponsables, pero era obvio que 
Clara tenia toda la responsabilidad. Sus amigos dijeron que de esa manera 
se sentian mejor. Ksto comprobaba que la empresa cooperativa con que se 
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some resentment. This confession of feelings allowed everyone to relax. 
"Some equality this business has given us," said Manuel, who had left the 
sentence out of his paper. "It's made us equally resentful of each other!" 
They all laughed. 

From that point on, the meeting became productive. The first matter 
to settle was what tr do about the papers that had not been done correct- 
ly. MisspcUing was a simple matter of touch-up. The paper with the miss- 
ing sentence just needed one page retyped. Kathleen, whose typewriter 
ribbon was worn, said she would regard getting a new one as part of her 
overhead, but that she was bothered that she had to bear the exj use of 
overhead all by herself. Marguerite, who had had so much homework, 
said she would finish her paper that night, but was not certain how much 
work she could take on in the future, though she would like to do some- 
thing. Norma, who had gone out with some friends, said she didn't want 
tl'e group to rely on her for help and that, as far as this assignment was 
concerned, .she would prefer that someone else do it. Before Norma left 
the meeting, Manud had volunteered to do her assignment. 

Once everyone liad settk-d personal commitments about the job at 
hand, they felt relieved and wanted to talk about how they should organ- 
ize their work in the future. Clara looked around the room and saw that 
each friend wa.s interested in making his or her involvement serious. And 
so, for the next hour they had dealt with the re-organization of the busi- 
iu\s.s. 

They deci.led tliat, although Clara was not a boss, her function in tlie 
organi/ation was a central one, and ()uite different from their own. 
Though everyone promised to be responsible, it iiad been clear that 
Clara vva.s taking final responsibility. Her friends said they felt good 
about that. It allowed them t.. know that the cooperative business thev 
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Sugerencias: 

Los sistemas econdmicos siempre implican an cambio de 
mercancfas o servicios, (Viase panto principal 2), El 
gobierno de Irin cambia 10,000 barriles de petrdleo 
crudo por 500 tractores y camiones de Italia, La seflora 
Tamayo le da an vaso de limonada a Pilar a cambio de 
su ayuda de bajarle el gato del irbol, 'Tira Rapid o" 
Pecos recibe un milldn de ddlares por ser el actor prin- 
cipal en su ultima pel feu la, Haga que sus estudi antes 
identifiquen por lo menos un cambio de mercancfas 
o servicios en el cuento. 

Haga que sus estudiantes preparen un esquema mostran- 
do cdmo funciona el sistema economico de Clara des- 
puis de esta reunidn. iDe cual area es responsable 
cada uno de sus amigos? cDe cuil area es responsable 
Clara? 



estaban asociando era segura y Ics permitia tomar su trabajo tan cn serio 
como cUa lo hacia. Claia accptan'a los encargos y los dividiria entrc los 
otros. Mientras tanto, todos infonnarian a Clara cuanto trabajo podrian 
aceptar. Como Qara han'a la mayor parte del trabajo de la organizacion, le 
paganan a ella el diez por ciento de sus honorarios, Aunque hubieran 
preferido que la organizacion pagara los gastos generales (como la compra 
dc c*ntas) decidieron que era mas practico que cada persona tuviera la 
responsabilidad de mantener su propia maquina de escribir. 

Cui'jido tcnnino la reunion, cada uno habia encontrado que el comer- 
( ic) era an asunto que le interesaba bastante, Fue una manera dc distinguir 
cntre los verdaderos compvomisos y los que uno se imaginaba que tenia. 
Habian encontrado la manera de organizar sus relaciones para obtener 
maxima utilidad- 

Durante los meses siguientcs habian hecho ajustes en el negocio. La 
madrc dc Clara habi'a insistido en que ella consiguiera su propio telefono, 
Clara estaba de acuerdo. Despues dc todo, no se le pagaba a nadie por la 
molestia de tomar sus llamadas telefonicas. Pero, cdeben'a Clara pagar 
cste gasto del negocio de su propio bolsillo, o dcberia pagarlo la emprcsa? 

En la sesion que ella habia convocado paia discutir el asunto, Manuel 
sugirio apartar un porcentaje de sus sueldos para gastos dc expansion y 
para pagar la cucnta de telefono. Kathleen estaba de acuerdo que era una 
idea excelentc tcner fondos para expansion y habia propuesto que ademas 
del tclefono compraran una grabadora para contestar el telefono y tomar 
mensajcs. Clara dijo que una grabadora le parecia un gasto demasiado 
gi\mde, especialnicnte cuando se tomaba en cuenta que todo el mundo 
tenia todo el trabajo que qucn'a. Marguerite se pregunto si debcn'an de 
subir los prccios para cubrir los gastos adicionales. 



were involving themselves in was secure. It allowed them to take their 
work as seriously as she did. Clara would take on the jobs and pass them 
out to the others. Meanwhile, they would all let Clara know how nuch 
work they could take on. Because Clara would be doing most of the 
organising work, they would pay her ten percent of their fees. Kvcn 
though it would have been nice for the organization to pay for overhead 
expenses, like ribbons, out of this ten percent, they decided it was more 
practical for each person to be responsible for the upkeep of his or her 
own machine. 

By the time their meeting concluded, business had become a very 
interesting thing to each of them. It was a way of sorting out what you 
were really committed to as opposed to what you thought you were 
committed to. They had found a way of organizing relationships for 
maximum usefulness. 

In the months that followed, adjustments in the business had to be 
made. Clara's mother had insisted that she get a phone of her own. This 
made sense to Clara. After all, no one was being paid to be bothered by 
her calls. But should Clara meet this business exi,ense from her own 
pocket, or should the burden fall upon the enterprise as a whole? 

In the meeting she had called to discuss the issue, Manuel suggested 
that a percentage of their wages go for growth expenses and that the 
phone charges be taken out of that. Kathleen agreed that a growth fund 
was an excellent idea and had proposed that besides a phone, they should 
get a tape machine to oiiswer the phone and take messages. Clara said 
that a tape machine seemed to be too much of an expense, especiJly con- 
sidering that everyone was getting about as much work as they desired. 
Marguerite wondered whether they should raise their prices in order 
to cover their additicmal expenses. 
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Suggestions: 

Economic systems always involve an exchange of goods 
or services (see Major Point 2). The government of Iran 
trades 10,000 barrels of crude oil for 500 tractors and 
trucks from Italy. Mrs. Tamayo gives Pilar a glass of 
lemonade in return for getting her cat out of the tree. 
'Vuicl( Draw'' Pecos gets one million dollars for starring 
in his latest motion picture. Have your students identify 
at least one exchange of goods or services in the story. 

Have your students diagram how Clara's economic sys- 
tem operates after this meeting. For what area is each of 
her friends responsible? For what is Clara responsible? 



Do repcnte cstaban decidiendo lo que se podria considcrar una cues- 
tion moral. Manuel se levanlo, — Cuando sugeri un fondo de expan- 
sion, — dijo, — nunca tuve la intencion de que nuestros clientcs pagaran 
nuestia expansion, Eso no parcce justo. Si queremos crecer, entonces 
tenenios que incremcntar nuestra dedicacion a la empresa. Si no estamos 
dispuestos a hacer eso, dcberiamos compartir los gastos cada vez que 
surjun. 

Los oiros, sin embargo, no estaban de acuerdo y pensaban que los 
clientes deben'an de pagar los gastos. A fin de cuentas, la mayoria decidio 
a favor de un fondo de expansion, Ademas de ser la manera mas justa de 
rcunir dinero para los gastos corrientes, era una reserva para los meses en 
(|ue todas las escuelas se cerraban por el verano y no habria tanto trabajo. 
Tambien Ics gustaba la idea de que su empresa estaba creciendo y hacicn- 
dose mas importante en sus vidas. 

Mienlras junio y la feria se acercaban, la empresa informal de Clara 
ganaba mas popularidad en la escuela. Durante esas semanas hasta veinie 
esludiantes del deparlaincnto dc esludios comerciales habian sido miem- 
bros activos de la compania, los cuales habrian ganado dinero. Iban adqui- 
riendo buena fama de empresarios capaces que sabian ganar dinero. La 
unica pena que tenia Clara era que el verano seria un anticlimax a pcsar dc 
que ella cspcraba descansar. 

id: id: ili: id: 

Do rcpentc llegaron el mcs dc junio y el momento dc abrir la feria. 

Clara camino por cl campo dc la feria para ver si lodo marchaba bien. 
Con la ayuda dc cinco cstudiantcs, Patricia estaba prcparando la guarderia 
infantil, poniendo juegos, caballetes y pinturas. Bill inflaba globos, 
Moniquc se preparaba para pintarles las caras a los ninos, Juan y su primo 
Luis practicaban con sus marionctas y Kwame clavaba estacas en la tierra 
para amarrar cucrdas y asi scparar la guarderia del reslo dc la feria. 



Suddenly they were all deciding on what they could regard as a moral 
question. Manuel stood up^ **When 1 suggested a growth fund," he said, **1 
never intended that our customers would have to pay for our growth* 
That doesn't seem fair. If we want to grow, then we increase our commit- 
ment to the business. If wc don't want to do that, then we ought to just 
share the expenses as they come up." 

The others, however, disagreed and thought that the customers 
should pay the expenses. In the end the majority decided on a growth 
fund. Not only did it seem the fairest way of collecting money for present 
expenses, but also, it would provide for meeting expenses in the lean 
months when all the schools were out for the summer and there would 
not be as much work. Besides, they had liked the idea that their business 
was growing and becoming more important in their lives. 

As June and the fair approached, Clara's informal enterprise gained 
much popularity around the school* In those weeks as many as twenty 
students from the school's business department had been active, earning 
members of the company. They were getting quite a reputation as money- 
makers and capable businesspeoplc, Clara's only regret was that summer 
would be a letdown, though she was looking forward to relaxing. 

3jC JjC 

Suddenly it was June and time for the opening of the fair. 

Clara walked around the fair to sec how things were going. Patricia 
was preparing the child care center by putting out games, easels and 
paints, with the help of students. Bill was blowing up balloons, Moniquc 
was getting herself ready to paint children's faces, Juan and his cousin 
Luis were practicing their puppet act and Kwame hammered stakes in the 
ground to rope oiT the child care area and separate it from the rest of the 
fair* 
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Qara averiguo con Angela como iba el puesto de la comida y los pas- 
teles. Todo estaba listo. Valerie estiraba una cuerda entre dos pilares para 
colgar la ropa que ella y sus companeras habian hecho en la clase de 
costura. Junto a ella, las clases de arte preparaban nesas para mostrar sus 
obras. Clara se fijo cn que unos diez estudiantes iban de aqui para alia 
cruzando el campo llevando ropa vicja, libros usados y una gran variedad 
de objctos para la venta de prendas usadas. Se sentia satisfecha de que 
"LA FERIA" iba a cumplir con su nombre. 

Clara echo un vistazo a la abundancia que la rodeaba y se pregunto 
como era posible que ganara menos dinero con su negocio este ano que el 
ano pasado. Esto habia ocurrido cuando reorganizo su negocio durante el 
verano. Por aceptar la responsabilidad de conseguir trabajo para otras 
personas tenia menos liempo librc y no podia aceptar tanto trabajo de 
mecanografi'a como el ano pasado. — Pense que ganar un diez por ciento 
por cada empleo que conscgui para otro me haria rica, — se dijo a si 
misma. Pero en cambio, por cada empleo de cortar el cesped recibia 
apenas cincuenta ccntavos de comision. Ganaba mas escribiendo una tesis 
a maquina que lo que sacaba dc un mes de esfuerzo en el negocio de cortar 
ccspedes. Micntras tamo habia comprado una grabadora de cinta para su 
tclcfono para no pcrder ninguna llamada. El fondo de expansion pago por 
la compra. Debcn'a dc estar agradecida, pero no era el caso. Sentia que 
esta vcz, al tratar de crear abundancia, habia cn realidad tratado de abar- 
car demasiado. Existian soluciones posibles para su problema, pero no 
parcci'-ui remcdios verdadcros. 

Cuando Clara les conto el problema a sus companeros, ellos habi'an 
sugerido la feria. Si la empresa podia doblar la ganancia por trabajar cl 
doble, el diez por ciento de Clara sen'a cl doble dc sus ingresos corrientcs. 
Pcnsaban que una feria servin'a p^'^a lanzarlos a una nueva fase dc ope- 
raciones. Ademas, la exposicion publica podn'a aumentar la posibilidad dc 

conseguir mas trabajo. c - 
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Clara checked with Angela on the food and cake display. Everything 
was on its way. Valerie was stretching a rope between two pillars on which 
to hang clothes that she and her classmates had made in their sewing class. 
Next to her, the art classes were setting up tables on which to display their 
works for the sale. Clara noticed about ten students going back and forth 
across the grounds carrying old clothes, used books, and a great variety of 
objects for the rummage sale. She felt satisfied that 'THE FAIR" was 
going to live up to its name. 

Clara glanced at the abundance around her and wondered how it was 
that she was earning less money at her business this year than she had last 
year. It had all happened when she re-organized her business over the 
summer. By taking on the role of lining up jobs for other people, she no 
longer had time to take on the number of typing jobs she had last yeai'. 
**I thought making ten p.i.cnt off every job I lined up would make 
me rich," she said to herself. But then, for each lawnmowing job she got 
little more than fifty cents commission. She made more by typing one 
term paper herself than she cleared in a month from her efforts in the 
lawnmowing business. Meanwhile, she had bought a tape machine for her 
phone so she would not miss any calls. The growth fund paid for it. She 
should be grateful, but she was not. She felt that this time, in seeking to 
create abundance, she really had overextended herself. There were pos- 
sible solutions to her problem, but none of them seemed like actual 
s>()lutions. 

When Clara told her business associates about her problem, they 
had suggested the fair. If, as an enterprise, they could double their profit 
by doubling the work that they did, Clara's ten percent would bring her 
double her present income. They felt that a fair would launch them 
into a whole new phase of operations. Plus, the public exposure might in- 
crease their rhances for more business. 



Asi era que Clara estaba preocupada cuando Roy se acerco. — No 
veo por que tengo que pagarte diez por ciento de todo lo que gane hoy 
vcndiendo mi arte, — dijo Roy tercamente. — El unico que me ayudo fue 
el maestro y el no me pide parte de mis ganancias. Yo creo que me estas 
usando. iNos estas usando a todos solo para ganar dinero para ti! 

Hace un afiv, Clara habria pensado que Roy tuviera razon, pero el 
negocio Ic habfa dado mucha experiencia desde entonces. Ya no se sentia 
culpable por ganar dinero por medio de otras personas y estaba contenta 
de tener la oportunidad de decirle a alguien por que. — En primer lugar, 
Roy, el dicz por ciento es mi salario por todo el trabajo que he hecho para 
conseguirte clientes. iSin clientela no ganarias nada! Ahora, fuera de eso, 
ticnes razon: tc estoy usando. Lo importante cs que no estoy abusando de 
ti. La idea de los negocios es que nos usamos mutuamente. Si tu recibes 
ganancia del cliente y el cliente recibe dc ti un producto especial, entonces 
se usan mutuamente. Ahora, si cse diez por ciento de comision va a 



So, Clara had much on her mind when Roy approached her. 'i don't 
see why I should have to pay you ten percent of all that I make today sell- 
ing my art," said Roy stubbornly, '*The only one who helped me is my 
teacher, and he's not asking to share in my profits. I think you're using 
me. You're using all of us just to make some money for yourself!" 

A year ago Clara might have thought Roy had a valid point, but busi- 
ness had put her through a lot since then. She no longer felt guilty about 
makmg money from people and she was glad for the opportunity to tell 
someone why. "In the first place, Roy, the ten percent is my wage for all 
the work I've been doing to bring you customers. Without customers you 
wouldn't be getting anything! Now, beyond that, you are right: I am using 
you. The point is, I'm not misusing you. The idea of business is that wc 
get to use each other. If you make a profit from the customer, and your 
customer gets a special product from you, you should be using each other 
equally. Now, if that ten percent overhead forces you to charge your 
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Sugerencia: 



Clara ve su sistema como ''un intercambio justo'' de 
mercanc/'as y servicios y siente que el la merece el diez 
por ciento de la ganancia de sus amigos a cambio de 
pro veer les la clients la. Roy se opone a que Clara tome el 
diez por ciento de lo que 61 gana al vender sus cuadros, 
Angela cree que es justo que Clara obtenga una ganancia 
de sus amigos, P/dales a sus estudiantes que tomen la 
parte de Clara o de Roy y que defiendan su pun to de 
vista. 




forzarte a cobrar a tu clientela mas de lo que seria justo tienes el derecho 
de quejarte. Pero si cse diez por ciento te permite mantener tu integridad, 
no tienes base para tu queja. 

— Todavia no me gusta que me uses y hay otros que sienten que has 
cstado aprovechandote de ellos tambicn, — dijo Roy mientras se marcha- 
ba. 

Angela, que estaba arreglando los pasteles y el pan dulce, se rio entre 
dientes cuando oyo el pleito. — La gente se porta tan rara cuando se trata 
del dinero, — se dijo. Se prcguntaba cuanto le molestaria a Roy saber que 
el costo de su mercancia era solamente el cuarenta por ciento dt lo que les 
cobraba a suo dientes. cQue pasaria si supiera que la comidn en un restau- 
rante podria cos tar casi tres veces mas de lo que pagaria pcir la misma cosa 
preparada en casa? La verdad era que un icstaurante tenia que cobrar esa 
cantidad para subsistir. Pero se imaginaba que la mayoria se quejaria si 
supiera la verdad. 

Todo ncgocio tenia que ganar bastante dinero para cubrir los gastos 
del negocio y los sueldos y dejar suficiente para volver a comprar mas 
productos para cl dia siguiente. Angela reducia los precios unicamente 
cuando la gente compraba en cantidad. Si un restaurante pedia cinco 
pasteles por dia, ella bajaba el precio. Despues de todo, no tomaba mucho 
mas ticmpo para hacer cinco pasteles que para hacer uno, Cuanto mas 
hacia, men OS tenia que usar ingredientes sobrantes. Por ultimo, si vendiera 
sus mercancias a precios mas bajos cuando las cantidades eran mayores, 
animan'a a sus clientes a comprar en cantidades mayores y entonces la 
ganancia total en cada vcnta seria mayor. Para Angela ?1 comercio era muy 
facil. 



customers more than what is fair in order to get what you think you 
deserve, you have every right to complain. But if that ten percent allows 
you to maintain your integrity, you have no basis for your complaint/* 

"I still don*t like being used, and there are others who feel youVe 
been taking advantage of them too/* Roy said as he walked away. 

Angela, who was setting out her cakes and sweet bread, chuckled to 
herself when she overheard the argument. "People act so strange when 
money is involved," she said to herself. She wondered how offended Roy 
would be if he knew that her merchandise costs were only forty percent 
of what she charged her customers. What if he knew that everything he 
might buy in a restaurant might cost nearly three times what he would 
pay for it if he made the same thing at home? The truth was that that was 
about the amount of money a restaurant had to charge to survive. But 
most people, she imagined, would object to the truth if they knew it. 

Every business had to make enough money to pay business expenses 
and wages and still have enough left over to buy more products for the 
next day. The ^nly time Angela reduced her prices was when people 
bought in quantity. If a restaurant ordered five cakes a day, she would 
lower her price. After all, it took her not that much more time to make 
five cakes than to make one. The more she made, the less she would be 
using loft over materials. Finally, if she sold her goods more cheaply in 
quantity, she would be encouraging her customers to buy in quantity and 
so would be making a greater overall profit with each sale. To Angela, 
business was so simple. 
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Suggestion: 



Clara sees her system as a ''fair exchange'' of goods or 
services and feels that she deserves ten percent of her 
friends' profits in return for providing them with cus- 
tomers. Roy objects to Clara's taking ten percent of 
what he makes by selling his paintings, Angela thinks it 
is fair for Clara to make her profit from her friends. Ask 
your stuctents to support either Clara or Roy and defend 
their viewpoint 



For supuesto, ahora que sabia lo que costaban las cosas, no comia en 
restaurantes a menos que quisiera adivinar sus recetas o disfrutar del 
ambiente. Esperaba que pronto no tuviera que comprar alimentos en los 
mercados^ Si pudiera convencer a suficientes familias que se unieran para 
comprar sus alimentos ella podria comprar al por mayor a mas o menos el 
mismo precio que pagaria un abarrotero. Come ella misma ten id un 
negocio comprendia que la gente cobrara por su trabajo o servicios para 
ganarse la vida. Solo Ic molestaba que mucha gente pagara su dinero 
sin interesarse si era un precio justo. Los consumidores inteligentes hacian 
que los precios fueran justos, creia ella. 

EI so! estaba alto en el ciclo. La feria estaba llena s\: compradores. 
Cada area trm'a negocio. No solamente las clases de arte, costura y cocina 
vendian todas sus mercancias, sine que estaban totnando pedidos para 
mas. Clara estaba tan abrumada por el movimiento alrededor de ella, que 
se sento entrc los nifios en la gi\arderia. Alli vio a estudiantes de secun- 
daria cuidando a estudiantes de primaria y a otros estudiantes menores 
cuidando a otros aun menores que ellos. De repente so le ocurrio que todo 
cl mundo alli estaba ocupado haciendo algo. Estaba sentada en medio de 
un intercambio enormc. Clara oyo una voz que preguntaba, — cEstan de 
vcnta aqucllos? 

— ^Quicre dccir cstos cuadros? --oyo prcguntar Patricia, rcfiricndosc 
a las pinturas que acabahan dc hacer los estudiantes de primaria. 

Si', crco que algunos son muy lindos. Tengo unas copias de cuadrcjs 
en mi sala y paguc treinta dolarcs por ellos simplemente porque crcia que 
debcn'a dc tcncr algo cn la pared. Prcfiero tenor algunos dc esos. 

En un instante, Clara sc dio cuenta do lo que el senor Kettering queria 
dccir cuando dijo, ''La abundancia da libertad.'' Cuando la gente ticne 



Of course, now that she knew what things cost, she no longer ate in 
restaurants unless she wanted to figure out their recipes or to enjoy the 
atmosphere. She was hoping that soon she could avoid buying food in 
grocery stores. If she could get enough families to chip in to buy their 
food together, she felt that she could afford to go to the wholesale market 
and buy food in quantity at about the same price her local grocer would 
pay. Being in business herself, she understood that people charged for 
their work or services to make a I'ving, She w - only bothered that many 
people would pay their money without concern for the fairness of the 
price. Smart consumers made for fair prices, she believed. 

The sun was now high in the s!-y. The fair was crowded with buyers. 
Every area was doing business. Not only were the art, sewing, and cooking 
classes selling all their goods, but students were taking orders for more, 
Clara was so overwhelmed by the movement around her that she settled 
down among the children in the day care area. There she saw high school 
students taking care of primary school students and other, younger 
students caring for those even younger than themselves. Suddenly it 
struck her that everyone there was employed doing something. She was 
seated in the center of some grand exchange. Clara hoard a voice call out, 
•'Arc those for sale?'' 

''You mean these pictures?*' she heard Patricia ask, referring to the 
paintings the primary students had just completed, 

**Yes, I think some of them arc beautiful. I have some C()i)ies of 
piiintings in my living room that I paid thirty dollars for just because I 
thought I should have something on my wall, l\\ much prefer having a few 
ol' those instead." 

In a flash Clara realized what Mr. Kettering haa meant when he had 
said, ''There's freedom in abundance." When pcopK* have so much to 
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tanta variedad de cosas y precios, todo le parece dentro de su alcance 
economico y compra espontaneamente, Pueden participar en una cultura 
llcna de riqucza y oportunidades. 

Sc levanto y camino entrc la muchcdumbre, Se sentia excitada por la 
abundancia alrededor de ella, A pesar del gran exito de la feria, el ultimo 
comentario de Roy sobre los arreglos injustos de su negocio le sonaba en 
los ofdos. — ^Cuantos otros pcnsaran que estoy aprovechandome de 
ellos? — pjnso, — tNo es justo que yo gane mas q ie ellos por mi puesto 
en la organizacion? 




choose from at so many different prices, everything seems affordable and 
they become spontaneous in their buying. They are free to experience 
wants they never knew they had* They could participate in a culture that 
is full of wealth and opportunities. 

She stood and walked through the crowd* She felt excited by the 
abundance around hen In spite of the fair's success, Roy's last comment 
about the unfairness of her business arrangements rang in her ears. "I 
wonder how many others feel Tm taking unfair advantage of this business 
situation?" she thought. **Shouldn't 1 earn more money than the others 
because of my position in the organization?'* 



ACTIVIDADES 



Actividad 1 

Repasando **La Fcria/' describe situaciones del ensayo en que Clara 
representa la fase de produccion de un sistema economico, lade distribu- 
cion y la de consumo. Acuerdate que es posible que no formen parte del 
mismo sistema al mismo tiempo. 

Actividad 2 

Haz tus propias descripciones de cada una de las tres fases de un siste- 
ma economico cn el cual tu reprcsentes las fases de produccion, distribu- 
cion y consumo. Crea tres situaciones en las que tu rcpresentes una de las 
fases en cada situacion y despues agrcga las otras fases. 

Actividad 3 

Describe cl intercambio comcrcial de mercanci'as o servicios que crees 
que tomaba lugar: 

a. Cuando Clara cstaba cn la clase del senor Kettering. 

b. Cuando eslaba ganando die/, por ciento dc las ganancias do sus 
amigos. 
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ACTIVITIES 



Activity 1 

After reviewing *The Fair," describe situations in the case study in 
which Clara represents the production phase of an economic system, the 
distribution phase, and the consumer phase. Remember that these might 
not all be part of the same system at the same time. 

Activity 2 

Make up your c ,n descriptions of the three phases of an economic 
system in which you represent the phases of production, distribution, and 
consumption. Create three situations in which you represent one of the 
phases in each and then add the other phases- 
Activity 3 

Describe the economic exchange of goods or services that you think 
was taking place: 

a. When Clara was in Mr, Kettering's classroom, 

b. When she was earning ten percent of her friends' profits. 



Actividad 4 

Dividanse en grupos de cinco para hacer los papeles de Qara y sus 
amigos. Una estudiantc dcbe representar a Clara y los otros a sus amigos. 
Un amigo hace cinturones para vender, otro es peluquero, otro lava 
coches, otra cocina muy bien y otra remienda ropa. Cada gioipo decide 
como organizari'a "una feria." tQuien han'a las decisiones? cQuien hari'a 
cual trabajo? Cuando terminen, describan brevementc su organizacion a la 
clasc. cEs muy difcrcnte dc la de Clara? 

Actividad 5 

Clara cxpcrimcnto conflictos cn su sistema comercial porque la 
distribucion dc mcrcancias y servicios cn el sistema era disparejo. Crea 
una situation hipotetica cn que el grupo de Clara experimenta un dcse- 
quilibrio en cada una dc las tres etapas del sistema economico: produc- 
cion, distribucion y consumo. Se pucdc hacer en grupos pequenos si tu 
maestro(a) lo preficre. 



Activity 4 

Divide yourselves into groups of five to role play Clara and her friends. 
One student should represent Clara and the others her friends* One friend 
makes belts to sell, another is a hair stylist, another washes cars, another 
cooks great food, and another repairs torn clothing. Each group decides 
how they would organize a *'fair/' Who would make the decisions? Who 
would do what work? When finished, briefly describe your organization to 
the class. How different is it from Clara's? 

Activity 5 

Clara experienced conflict in her economic system due to an uneven 
distribution of goods or services in the system. Create a hypothetical situa- 
tion in which Clara's group experiences an uneven balance in each of the 
three stages of the economic system: production, distribution, and con- 
sumption. This can be done with small groups of students if your teacher 
wishes. 



EXCURSIONES 



Excursion 1 

— Rema, rema, rema tu barco, — grito Ponce de Leon. — Quicro en- 
con trar la fuente dc 1h juventud y el tesoro enterrado. 

— t?oT que no remas tu? — replico 'M contramaestre. 

— Porque yo soy el capitan de este barco, — Ponce de Leon le grito. 

— Estoy cansado dc remar, — gruno el contramaestre. 

— iLos capitanes mandan y los remeros reman! — dijo Ponce de Leon 
fucrtemente. — Yo soy el capitan y tu ercs el remero, 

— Ah si, pero cuando los remeros son mas grandes que el capitan y el 
mar csta Ueno dc tiburones, los capitanes tienen que remar tambien. 

— Puede ser que tongas razon, — dijo Ponce de Leon, imaginandose 
que un tiburon estaba nadando debajo del barco. — i?or que no me dejas 
remar un rato? 

Ponce de Leon comenzo a remar el barco por la piscina mientras su 
companero dc nueve anos descansaba. 

Contesta las siguientes preguntas: 

a. Ponce de Leon y su contramaestre tienen un sistema economico. 
Cada uno provec servicios para que los dos puedan Uegar a la 
fuente de la juventud y al tesoro enterrado. 

1) Describe los servicios que proveen (para ellos mismos). 

2) Describe como estos servicios se distribuyen (entre ellos). 

3) Describe los servicios que cilos consumen (o creen que con- 
sumen). 

b. tCuales servicios intercanibian Ponce de Leon y su contramaestre? 

c. Describe brevcmente la organizacion formal del sistema economico 
establecido por Ponce de Leon y su contramaestre. 



EXCURSIONS 



Excursion 1 

•*Row, row, row your boat," yelled Ponce de Leon. want to find 
the fountain of youth and the buried treasure." 
**Why don't you row?" answered his mate. 

**Because Vm the captain of this ship," Ponce de Leon yel' d back to 
him. 

**rm tired of rowing," growled his mate. 

**Captains lead and rowers row!" said Ponce de Leon emphatically. 
"I'm the captain and youV. the rower." 

"Ah yes, but when the rowers are bigger than the captain and the 
ocean is full of sharks, captains must row also." 

"You might have a point there," said Ponce de Leon as he imagined a 
shark swimming under the boat. "Why don't you let me row awhile?" 

Ponce de Leon began to row the boat around the swimming pool 
while his nine-year-old playmate rested. 

Answer the follow v^ing questions: 

a. Ponce de Leon anc' his mate have an economic system. They arc 
each providing services so that they can both reach the fountain of 
youth and the buried treasure. 

1 ) Describe the services they arc providing (for themselves). 

2) Describe how these services arc distributed (between them- 
selves). 

3) Describe the services which they consume (or think they are 
consuming). 

b. What services do Ponce de Leon and his mate exchange? 

c. Briefly describe the formal organization of the economic system 
followed by Ponce de Leon ...\<i his mate. 



d. Describe brevemente el conflicto que surge en el sistema 
CO por la distribucion desigual de servicios. 



Excursion 2 

Dividanse en grupos de cinco a seis estudiantes. Cada grupo debe de 
formar un sistema economico y escoger una de las siguientes funciones 

para emprender: 

a. Vender zapatos de tenis usados por estrellas de cine. 

b. Buscar en el basurero trastos viejos para vender. 

c. Trabajar de guardaespaldas para un politico poderoso. 

d. Ser dueno de una mina de uranio en Zaire. 

e. Actuar como tripulantes dc un Boeing 747 que viaja a Hong Kong. 

f. Ser los h'deres de la Union Sovictica. 

Cada grupo debe de reunirse y desarroUar la siguiente informacion 
para presentarla brevemente a la c'ase: 

a. Describir lo que su sistema produce, como se distribuye y como 
se consume. 

b. Describir como su sistema esta organizado. cQuien toma las deci- 
siones? cCuales son las tareas especi'ficas de cada miembro del 
grupo? 

c. Describir cuales mercancias o servicios se intercambian en su 
sistema economico. 

d. cQue han'an si uno de los miembros del grupo (el mas importante) 

se muriera? 

e. Describe como podn'an aumentar su sistema economico. tQue pro- 
blcmas causan'a y como los rcsolvcn'an? 

f. Si fuera necesario disminuir el sistema economico drasticamente, 
pero man tenet el mismo numero de socios tquc han'a su grupo? 
cQue cambios tendn'an que hacer? 



d. Briefly describe the conflict over unequal distribution of services 
which the economic system faces. 

Excursion 2 

Divide into groups of five to six students. Each group should form an 
economic syjitem and pick one of the following functions to carry out; 

a. Selling tennis shoes used by film sta^s. 

b. Searching the junk yard for trash t j sell. 

c. Acting as bodyguards for a big politician. 

d. Being the owners of a uranium mine in Zaire. 

e. Acting as the crew of a Boeing 747 traveling to Hong Kong. 

f. Being the leaders of the Soviet Union. 

Each group should meet and develop the following information to 
present briefly to the rest of the class: 

a. Describe what your system produces, how it distributes it, and how 
it is consumed. 

b. Describe how your system is organized. Who makes the decisions? 
What are the specific tasks of each member of your group? 

c. Briefly describe which goods or services are exchanged in your 
economic system. 

d. What would you do if one of the members of your group (the most 
important one) died? 

e. Describe how you could enlarge your economic system. What proh- 
lems would this cause and how would you solve them? 

f. If you had to drastically reduce the size of your economic system 
but keep the siune number of members, what would your group 
do? What changes would you have to make? 
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LISTA DE LECTURA SUGERIDA 



Amick, Robert G. y Brennecke, John H. Psychology: Understanding 
Yourself. Beverly Hills, California: Benziger, Bruce and Glenco, Inc., 
1975. 

Los autores abarcan los conceptos basicos comanes n la mayor parte 
de los cursos de introduccion a la psicologia, pero van mas alia por- 
que enfocan al individuo y su relacion al universo. Usan lenguaje sen- 
cillo y definiciones breves cuando no pueden evitar tcrminos tecnicos. 
Lvis actividades creativas y utiles al final de cada capitulo dan la opor- 
tunidad de practicar los conceptos aprendidos. 

Bern, Daryl J. Beliefs, Attitudes, and Human Affairs. Belmont, California: 
Brooks, Cole, 1970. 

Un ensayo personal sobre como se forman y se mantienen las creencias 
y las actitudes. Un capitulo excelente, "Case Study of a Non-conscious 
Ideology: Training the Woman to Know Her Place,'* muestra las 
actitudes sutiles que mantienen a las mujeres en sus papeles tradiciona- 
les. 

Biller, Kdward L.; Krug, Mark; y Reich, Jerome R. Building the Modem 
World. New York: Harcourt, Brace and Jovanovich, Inc., 1972. 
Un libro de texto busico para nivel de secundaria. Usa lenguaje sencillo 
y ticnc actividades utiles al final de cada capitulo para dar una oportu- 
nidad do repasar los conceptos y usarlos. 

Gardner, John W. Excellence Can We Be Equal and Excellent Too? New 
York: Harper and Brothers, 1973. 

Kste ensayo examina las contradicciones inherentes de la igualdad, la 
excelencia y la competencia en una sociedad libre. La educacion se 
representa como un proceso de escoger y arreglar. 



SUGGESTED READING LIST 



Amick, Robert G. and Brennecke, John H. Psychology: Understanding 
Yourself. Beverly Hills, California: Benziger, Bruce and Glenco, Inc., 
1975. 

The authors cover the basic concepts of most introductory courses in 
psychology, but go beyond by focusing on the individual and his or 
her relationship to the universe, and by using simple language and 
marginal definitions when technical terms cannot be avoided. Creative 
helpful activities at the end of each chapter provide an opportunity 
for practical application of the concepts learned. 

Bem, Daryl J. Beliefs, Attitudes, and Human Affairs. Belmont, California: 
Brooks, Cole, 1970. 

A personal essay on how we establish and maintain our beliefs and 
attitudes. One excellent chapter, **Case Study of a Non-conscious 
Ideology: Training the Woman to Know Her Place," demonstrates 
the subtle attitudes that bind women to a traditional role. 

Billcr, Kdward L.; Krug, Mark M.; and Reich, Jerome R. Building the 
Modem World. New York: Harcourt, Brace and Jovanovich, Inc., 
1972. 

This is a basic high school level history text. It uses simple language 
and has very helpful activities at the end of each chapter to provide an 
opportunity to review and apply the concepts learned. 

Gardner, John W. Excellence - Can We Be Equal and Excellent Too? New 
Yi)rk: Harper and Brothers, 1973. 

I his essay examines contradictions conceivably inherent in equality, 
excellence, and competition in a free society. It touches on educa- 
ti(m as a sorting out process. 
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Joscphson, Matthew, The Robber Barons: The Great American Capitalists, 
1861-1901. New York: Harcourt, Brace and Jovanovich, Inc., 1972. 
Formulacion clasica de la idea que los abuses dc los primeros indus- 
trialistas cran mas grandes que los beneficios que proporcionaban. 

Krcps, Juanita M., editor. Women and the American Economy, Engle- 
wood Cliffs, New Jersey: Prentice-Hall, Inc., 1976. 
Ks una serie de ensayos sobre el papel cambiante y future de la mujer 
en la cconomi'a aincricana. Mira hacia los anos de 1980. 



Mill, John Stuart y Mill, Harriet Taylor. Essays on Sex Equality. Alice S. 
Ross, editor, Chicago; University of Chicago Press, 1970. 
Estos ensayos muestran las ideas de los Mill sobre las mujeres y la 
igualdad, ideas liberales del siglo pasado. Hablan del matrimonio y el 
divorcio, la sujecion y el sufragio de las mujeres, etc. 

Piven, Frances Fox. Regulating the Poor, New York: Pantheon Books^ 
1971. 

La tesis de este libro es que en vez de eliminar la pobreza, el gobiemo 
y la sociedad han convertido a la gente pobre en una industria. Las 
instituciones creadas para *'mantener" a la gente pobre en efecto man- 
tienen la pobreza. 

Vlahos, Olivia. Human Beginnings. Greenwich, Connecticut: Fawcett 
Publications, Inc., 1972. 

Demuestra que la sociedad humana se dcsairollo como respuesta a la 
necesidad dc sobrcvivir. 




Joscphson, Matthew. The Robber Barons: The Great American Capital- 
ists, 1861-1901. New York; Harcourl, Brace and Jovanovich, Inc., 
1972. 

The classic statement of the idea that abuses bv the early industrial- 
ists far outweighed the benefits they provided. 

Kreps, Juanita M., editor. Women and the American Economy. Engle- 
wood Cliffs, New Jersey; Prcntice-Hall, Inc., 1976. 
This is a series of papers examining the changing and future roles of 
women in the American economy. It looks directly ahead to the 
1980's. 

Mill, John Stuar* and Mill, Harriet Taylor. Essays on Sex Equality. Alice 
S. Ross, editor. Chicago: University of Chicago Press, 1970. 
These essays show the Mills' views on women and equality, a liberal 
view from the last century. Treats marriage and divorce, subjection 
and enfranchisement of women, etc. 

Piven, Frances Fox. 'legulating the Poor. New York: Pantheon Books, 
197L 

The thesis of this book is that, rather than eradicating poverty, gov- 
ernment and society have made an industry of the poor. Institutions 
have been created to **maintain" the poor which, in effect, maintain 
poverty. 

Vlahos, Olivia. Human Beginnings. Greenwich, Connecticut: Fawcett 
Publications, Inc., 1972. 

Shows ^ow human society developed in response to the need for 
survival. 
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GLOSARIO 



ADOLESCENCIA (Adolescence) El periodo de vida entre la ninez y la 
adultez. 

AMBIVALENCIA (Ambivalence) Conflicto dc sentimientos hacia una 

persona o cosa, como hostilidad y amistad, carino y odio. 
CABILDERO (Lobbyist) Alguien que trata de influir en el voto de los 

legisladores o en las decisiones de administradores del gobiemo a be- 

neficio de un grupo especifico. 
CLIENTELA (Clientele) Las personas a quienes un negocio provee nier- 

cane fa o servicios a cambio de dinero u otros servicios. 
CRISIS (Crisis) Moniento decisivo de una situacion grave. Situacion de 

un asunto peligroso o dificil cuando se duda si ha de continuar, cesar 

o modificarse. 

CULTURA (Culture) El estilo de vida de un determinado grupo de perso- 
nas (una sociedad), incluyendo el idioma, alimentos, ropa, vivienda, 
religion, gobiemo, normas de conducta y virtualmente todos los patro- 
nes de socializacion del gnipo. 

EMIGRAR (Emigrate) Salir de un pais o lugar para ir a otro;el contrario 
de inmigrar. 

EMPRESARIA (Entrepreneur) Alguien que organiza o empieza un nego- 
cio nuevo. 

ETNICO (Ethnic) Se reficre a los rasgos y caracteristicas comunes (lengua- 

je, religion, ropa, alimentos, etc.) de un grupo social aunque a menudo 

se usa para incluir la nacionalidad y la raza. 
FAMILIA (Family) Un grupo de personas que tienen una ascendencia 

comun; la "familia nuclear'* incluye a los padres con todos sus hijos; 

la "familia extendida" incluye a todos los familiarcs* 



GLOSSARY 



ADOLESCENCE (Adolescencia) The period of life between childhood 
and adulthood. 

AMBIVALENCE (Ambivalencia) Conflict of feelings towards a person or 

thing, as hostility and friendliness, love and hate. 
CLIENTELE (Clientela) The people for whom a business provides goods 

or services in return for money or other services. 
CRISIS (Crisis) A turning point in a grave situation. St^^ge in a dangerous 

or difficult affair when there is doubt if one should continue, stop, or 

modify. 

CULTURE (Cultura) The life style of a given group of people (a society), 
including language, foods, clothing, housing, religion, government, 
norms of behavior and virtually all the socialization patterns of the 
group. 

EMIGRATE (Emigrar) To leave one country or place to move to another; 

the opposite of immigrate. 
ENTREPRENEUR (Empresaria, -o) Someone who organizes or starts a 

new business. 

ETHNIC (Etnico) Referring to common characteristics and traits (lan- 
guage, religion, dress, foods, etc.) of a social group, though often it 
is used to include nationality and race. 

FAMILY (Familia) A group of persons who have a common ancestry; the 
**nuclear family'' includes the parents and all their children; the 
^'extended family" includes all relatives. 

INNOVATION (Innovacion) The act of effecting a change in the estab- 
lished order; introduction of something new. 

INTEGRITY (Integridad) Complete soundness of an idea, person, or 
product; honesty. 



INNOVACION (Innovation) El acto de efectuar un cambio en el orden ya 

establecido;la introduccion de algo nuevo, 
INTEGRIDAD (Integrity) Completa solidez de una idea, persona o pro- 

ducto; honestidad. 

NAUSEA (Nausea) Sentirsc enfermo o mareado; sentir como si uno se va a 
vomitar. 

PARROQUIAL (Parochial) Sc refiere a la parroquia de la iglesia; una es- 
cucla parroquial es una bajo la jurisdiccion de la parroquia. 

PROTAGONISTA (Protagonist) Personaje principal de un drama, novela, 
o cuento. la persona que hace el papel cstelar. 

VALORES (Values) Forma en que las personas o culturas detcmiinan lo 
que es importante, bucno, sano, hcrmoso, etc. Los valores son cosas, 
comportainiento, o actitudes que la cultura o el grupo social considera 
importante o dcseablc. 

VORAZ (Voracious) Que consume rapidamente; que come mucho y con 
ansia; insaciablc. 



LOBBYIST (Cabildero) Someone who tries to influence the voting of 
legislators and the decisions of governmental administrators for the 
benefit of a specific group. 

NAUSEA (Nausea) Feeling of being sick or upset in the stomach, to feel 

as if one is going to vomit. 
PAROCHIAL (Parroquial) Of or relating to a church parish; a parochial 

school is one under the jurisdiction of the church parish, 
PROTAGONIST (Protagonista) The main character in a drama, novel, or 

story. The person who plays the leading role, 
VALUES (Valores) Manner in which people or cultures determine what is 

important, good, healthy, beautiful, etc. Values arc things, behavior, 

attitudes that the culture or social group considers important or 

desirable, 

VORACIOUS (Voraz) Eager to consume rapidly; eager to devour large 
quantities of food, insatiable. 



